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ABSTRACT
The social studies curriculum guide for

kindergarteners is based upon the idea that thinking is sequentially
learned and developed. The .aim of the program is to help children
develop the tools of reasoning. Emphasis is on the introduction of
cognitive tasks involving concept formation and requiring students to
list, group, identify, and label items; interpret, infer and
generalize; apply known principles and facts to unfamiliar phenomena;
and to predict consequences from known conditions. Each of the
cognitive tasks is explained in greater detail in relation to overt
activity, covert mental operations, and eliciting of questions. Six
units of varying length which involve more than several days are
presented. It is recommended that 'the units gradually move toward
greater depth and longer duration and that by the end of the year the
units will involve children for several weeks. Seasonal units are
presented to heip the children document and generalize the concept
that change is constant in the world. A unit on "Me, Myself and I"
helps children to see themselves realistically. Two family units, one
on "The Family"™ and another on the "Japanese Family", are presented
to illustrate similarities and differences in families. Additional
materials for each unit include .genmeral reference books, fingerplays,
and poetry.  (Author/S3M) @
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FOREWORD

This curriculum guides is the result of a year
long study by the elementarv social studies committee
of the Mid-Prairie Community School District. A
special word of thanks is due Mr. Dean Curtis,
Superintendent, and Mr. Richard Van quzer, Elementary
Curriculum Diiector, of the Mid-Prairie Community School
District for allowing us permission to print and dis-

tribute this curriculum guide.

Dwight G. Bode, Superintendent

Joint County System of Cedar,

Johnson, Linn and Washington
Counties

4401 Sixth Street. =. W,

Cedar Rapids, Iowa 52401
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Fecent research indicates that thinking is learneé and that it drvelons
sequentially. The effectiveness with which an individual thinlis derends
largely on ithe kind of “thinliing exveriences" the individual has had. Beniamin
Bioom, in his review of the research on intellectual developments, states that
half a child's total capacity for cognitive functioning is developed by or
about age 4, and 80% bv or abkout age 8. His findings also irdicate that
cavacity which is not de&eloped is lost forever; therefore, curriculum work
be concerned with capacity ceveloprent at the time when concern will count
most. ©One task in education is then to piovide svstematic training in think-
ing processes to heip studcents acquirbifhe skilis that are necessarvy for
thinkinq indevendently and productively.

Piaget states that céncrete overational thought must Be mastered before
formal symbolic thinking is possible. These sequences are dependent not only
on the maturation of thought brought about by.the child's increasing years
but also upon mastery of the épecific aspects of thinking. The objective of this
kindergarten program is to help the §£udents acquire the tools of reasoning;—;
therefore, the teacher must not supprly what the students can and must supply
themselves. For example, if the teacher gives a basis for classification he

denies the students the oprortunity to develop a scheme for classifving. If

the teacher gives a generalization, he deprives the students the practice in
processing data and in generalizing. Such acts by tlie teacher inhibit the

development of independent thinking.

ERIC .. 5
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FROM BEST AVAILABLE COPY

for Flementarv Social Studies. identifics

the following cogaitive tasks:

Cogrnitive Task
Cognitive Task
Coanitive Task

It is our nelief that kindergarten children do and can be helped

their thinkinag skills.

Each of the cognitive tasks is explained

I: Conceot Formation
II: Interpreting, Inferring and Generalizing
II: 2Annlication of Princinles

To imnrove

in greater

detail in relation to Overt Activity, Covert Mental ODperations, and Eliciting

Questions.
Cognitive Task I:

Overt Activity
Enumeration and
listing
Srouping

Labeling, categorizing

Concert Formation

Eliciting Questions
Wnat did vou see?
Hear? MNote?

What helondgs together?
On what criterion?

How would you call
these groups? What
belongs under what?

Covert MMental Operations
Differentiation

Identifving cormon wvro-
perties. Abstracting.
Determining tuhe hierarxrcical
order of items. Surner - and
sub-ordination.

Concents are formed as students respond to cguestions which require them:

(1; to enumerate items:

(2) to find a basis for grouping items that are similar

in some respect; (3) to identifv the common characteristics of items in a

group; (4) to label the

ated under those labels.

next.

(5) to subsume items that thev have snumber-—

these steps is necessary prerecuisite to the

groups;

Eacnh of

In this kindergarten program it will be necessarv that manv and varied

pictures and concrete items are present in the classroom for the children to

group, label, and place in a hierarchieal order.

For example, the neighborhood

walks to be taken in connection with each seasonal unit will provide an exverience

in concent formation. The cuestions after the walk need tq—call'for listings

of various data.

What did we see on our neighborhood walk?

wWhat did we hear on ouar neighkorhood walk?

Q

ERIC
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What did we collect on ouxr neighborhood walk?

Following the walk, questioning will center around questions to elicit
grouping.

What do you see on our bulletir board that belong together? The
groupings suggested by_kihdergarteners will not be of the type that list
things exclusively such as "buildings", "tools", "flowers". Most will be of
a more functional level such as "birds and seeds", "squirrels and nuts", "snow
and snowmen", because the children are operating at a level where they see
things functioning together. They put together what happens.

It is also necessary that the children discover that any single item
has many characteristics and can be groured ir many ways. Any one of an item's
multiple gqualities can be used as the basis for grouping. Many opportunities
must be provided for the children to label, categorize, and re-orcder. The
seasonal units provide innumerable opportunities for the children to work with
the task of grouping and labeling. Examples from the winter unit include:

Winter Fun

Winter Fun for Children

Winter Fun for Grown-Ups

Winter Work for Children

Winter Work for Grown-Ups

Winter Cliothing

Winter Clothing for Children

Winter Clithing for Grown-Ups

Winter Clothing for Animals

Winter Foods

Winter Foods for Birds

Winter Foods for Animals

Winter Foods for People
Winter Foods for Children




Congitive Task II: Interpreting, Inferring, and Generalizing

Interpretation of Data

Overt Activity Covert Mental Operations Eliciting Questions
1. Identifying Points Differentiating What did you notice?
What did you see? Find?
2. Explaining Items of Relating points to each why did so--and--so
Identified Informa- other. Determining cause hapren?
tion. and effect relationships.
3. Making Inferences Going beyond what is What does this mean?
given. Finding implica- What picture does it
tions, extrapolating. create in vour mind?

VWhat would you conclude?
Kihdergarteners can, when presented with. concrete opportunities, identify
the points in data, differentiate between the relevant and irreievant, discern
cause and effect relationships, and generalize. It is important that the
children be provided oéportunities to go beyond tbe data of the picture, film,

or filmstrip and make inferences.

Cognitive Task III: BApplication of Principles

This task is that of applying knowa principles and facts to unfamilia¥
pkenomena or to predict consequences from known conditions. Usually a task
of this type occurs at the end of a sequeﬂce or at a point in a unit where the

children have develoved the facts and generalizations thevy need for application

to the new task.

Application of Princimles

Overt Activitwy Covert Mental Operations Eliciting Questions

l. Predicting consequen- Analyzing the nature of What would happen if...?
ces. Explaining un- the problem or situa- : '
familiar phenomena. tion. Re*rieving rele-

Hypothesizing. - vant knowledge. )

2. Explaining, and/or Determining the casual Why do you think this
supporting the pre- links leading to pre- would happen?
dictions and hypo- diction or hypothesis. '
theses.

3. Verifying the ore- Using logical principles What would it take for
diction. or factual knowledge to so—and--so to be generally

determine necessary and’ true or probably true?
sufficient conditions. - :




This process of hypothesizing and predicting consequences via‘applying
known facts and generalizations invites a greater degree of divergence than do
the other two cognitive tasks. This task offers the greatest possibility for
creative use of knowledge. It is easy to encourage fanciful speculation that
is not supported by facts or logic. It is therefore necessary tﬁat kindergarten
children are challenged to produce ideas based on facts and logical thinking.

The content for the kindergarten program was chosen in relationship to
the materials and activities available to the teachers and in relationship to
the cognitive skills which will be developed through it. The content will be
used by the teachers in a unit approach. These units will be of varying langth
but all will involve more than several days. A well-developed social studies
unit should, by the end of the year, be able to.hdld the children's attention
and actively involve the children for several weeks. The social studies Program
like all areas of the kindergarten curriculum must constantly move toward
greater depth and longer time periods. Units utilized in the spring must be
more in-depth and qf longef duration than-those presented in the fall.

The units on the seasons have been included in the kindergarten program -
as the vehicle for the children to use to document and generalize tﬁat chagge‘
is constant in the wo;l&. The study of the seasons is used to help the children
realize that change occurs in their lives and that these changes affect their
lives, the lives of their families, their school life, and their environments.
It is imperative that each Seasonal‘study'end wi;h the children developing a
summafy chart and that these charts bevkept throughout the entire fear. Near

the end of the year, the charts will be used as the source from which the child-

ren will make comparisons and generalizations about their first year in school.







One of the first activities of the year‘will be brown paper érawings‘of
eacﬁ child. These drawings are to be kept by the teacher until the end of the
yvear when a second drawing will be made. The‘drawings are alsozto be used
as source material from which the children wiii gene:alize that they not only
have changea physically but that the guality of their'work‘(motor — co-ordina-
tion) has changed thfouqhéut the vear.'

It is 1ntended that durlng the unit on the seasons the chlldren take a
nelghborhood.walk noting changes and collectlng spec1mens- Emphasis during the
fall walk should center on the sense of sound; the sense of touch during the
winter walk; and the sense of sight during. the spxing walk. Upbn'return to the
_ classroom, thefchildren'sheuld listbthe eounds heard; celors seen or feelings
felt during the walk. | |

| Any.emphaéis placed.on~holidays should be in relation to the units relafeg'
to~the seasons. :Symbols'end sighs for the holiday to be emphasized may be
pPlaced on the appropriate seasonal summary chart Suggestlons for p0551b1e
holiday act1V1t1es have been 1nc1uded W1th the seasonal unlts. | -

Flngerplays and poetry are included with each unit. These meteiials are v

included'as sqpplementaryrmaterials £6 be used by the teacher if she so desires.

-~




UNIT PATTERN

It is intended thatithe units be implemented ir the following pattern.
Therefore, the first three units would take place during the first semester and
the last thrée during the second semester. It is also recommended that with the
adoption of the social studies curriculum, science and sociél»studigs units
‘be staggered. This.Wili»ailow the teacher and children to concentrate on
social studiesbfor several weeks and‘then to concentrate on a-science unit.

The‘vaiue of the units is in the process'p: way of thinking-that is present-
ed to the child. The coﬁcepts which are developed reéﬁlt as the children

apply patterns of thinking to social studies content.

;Fall;

Me, Myself and T
Winter

Famiiies

. JapaneSe'Family'

Spring - Summer
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OBJECTIVES - SEASON UﬁITS

To be able to name the four seasons.

To construct a chart ox bulletin hoard for each season illnstrating how
the change in seasons affects éeqples lites: clothing, daily activities,
disposition, school life, food and phvsical health.

To 1dent1fy how the change in seasons affects the foodsg we as well
as those available from the local community.

To compare the amount of sunlight'present'in fall, winter, and spring
and to conclude that the amount of daylight decreases in the fall and increases
in spring. |

To construct charts or bulletin boards to illtstrate ho# the change in the
seasons affects animals: the animals ore sees; physicai changes in the animals
such as size and animal families; the foods animals eat; changes in size.

To identify and document that change censtantly takes place in the world.

To illustrate how,the four seasons differ. .

'To identify the changes that characterize each season.

To 111ustrate how the change in Seasons affects the llfe of the chlldren -
clothing, dally act:.v:.t:.es, dlSpOSltlon, : school llfe, foods avallable, and
foods we eat. | | |

To - 1dent1fy how the change in seasons affects famllles -a famlly s-work
-and a famlly s fun._ | o | |

To recognlze that chapge 1s constant and to 1dent1fy hOW'perle and anlmals'
' érepare for the change in seasons. : | o »

To document that days get shorter in fall and longer 1n sorlng.v

43




GENERAL REFEREMCE BOCKS

SEASON UNITS

Abisch, Roy., Open Your Eves. (FIC)

Fisher, Aileen., Going Barefoot. (FIC)

Fisher, Aileer., In the Woods, In the Meadcw, In the Sky. (FIC)

Fisher, Aileéh;, I Like Weather. (FIC)

Fisher, Aileen., Like Nothing at All. (FIC)

Kuskin, Karla., The Bear Who Saw the Spring. (FIC)

Mizumuzra, Kazue., I See the Winds. (FIC)

Sendak, ﬁaurice., Chicken Soup With Rice. - (FIC)

Shapp, Charles.,.Let S Flnd Out What S Big & Small..'CFIC)

Showers,’ Paul., Find Out by Touch;ng.' (FIC)

Showers, Paul., The Llstenlng Walk (PIC)

Warburg, Sandol., Curl Up Small (FIC)

Wright, Ethel., Saturday Walk. (FIC)

Zion, Gene., All Falliﬁg Dowﬁ, (FIC)

Zolotow, Charlotte., A Tiger Called Thomas . (FIC)
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FALL UNIT

MOTIVATION TO FALL UNIT

The study of the fall unit should begin with reference to summer and
summer activities so that the children have a basis for identifying the changes
that occur from summer to fall. As motivation to the unit the children should
be shown flat photographs.or magazine pictures depicting summer activities
(children at the swimming pool, people on a picnic, people eatiné summer
foods--watermelon, strawberries——, people perspiring from summer heat. The
filmstrip “"Summer is Here" [File B, Drawer 6] could also be used). The child-
ren should be provided an opportunity to identify and label the activities shown
in the picture and the children should be asked if any of them have been swin-
ming or on a picnic‘in the lastvfew.days.

The teacher should establlsh group agreement that the chzldren haven't
nartlclpated in these kinds of activities recently. The auestlonlng should
then include "why" peopie are no longer sgnmmlng, etc. It is impcrtant here
that the.children are presented with the idea that fall or autumn is coming.
~ Next the teacher should help the children set the pnrpose of their study which
should center'around'“wa can we tell that fall is coming? What happens when-
fall comes?" The children should be enconraéed to list all of the things that
happen in the fall.‘ The ‘children's ideas should be recorded by the teacher B
_'and later transferred to a chart whlch the chlldren can refer back to. The |
basis for the study then becomes the ch1ldren documentlng 1n as many ways as
'possrble that fall is 1ndeed upon them.‘ v | |

of the following act1v1ties, as many as p0551ble should be used w1th the

children before they attempt to summarlze their findzngs on the ‘fall chart';

12




ACTIVITIES - FALL UNIT.

- - - Have the children make brown paper drawings of each other. The children
will need to work in pairs; first one child drawing around his partner who lays
on the paper on the floor; and then reversing the tasks. Each child should
then dress his own drawing, put in his facial features, and make it as detailed
as he wishes. These drawings are to be kept by the teacher until the soring
unit when a second drawing will be made. As the children compare their draw-
ings they will be able to generalize that not only have they changed physically,

but also that the qualit§ of their work has changed throughout the vyear.

- — — Note the following on the calendar: the temperature and whetber it was
dark when the children got up and/or dark when. the children ate supper. This

will reinforce the concept that days get longer and shorter.

- — — Record the temperature us1ng both an indoor and outdoor thermometer on
the first day of school. Keep the temperature readlngs bv the week and place
them on the season charts.as they are developed The temperature should be

recorded every week on the same day — (the day that school began). (The day

school began should be marked on the calendar at the beginning of each month,'

to00.)

- — - Measure the-length of several children's shadows within the first week .
of the unit. 'Place'the'measurement,of the’length of the shadows on the chart

for suﬁmer.. Such measurements w111 enforce the concept that the length of days

changes with the season.

- - - The bulletrn noard "w11d11fe Near Our SChool“, should be developed by the

children after the nelghborhood walk The plctures and captlons des1gned by

13
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the children should be placed with the chart.

FALL WILDLIFE NEAR OUR SCHOOL

INSECTS ) BIRDS ANIMALS

A chart or bulletin boérd can also be developed entitled, "Things I Know About
the Wildlife in My Community in Fall". These charts can be used as summaries

of things the children have learﬁed about the w11d11fe and about the seasons.

- = — Make a chart “Who Cares Akout the Weather®™. Have the children determine
if the work of their fathers and mothers is affected by the weathexr. List as

many people as the children can think of whose work is affected by the weather.

- — — A bulletin board,bentitled, “Allhkinds of Vieathexr"” oan be deveioped by
the children. The children can collect pictures showing as many kinds of fall
weather as they can find and place them on the bulletin board. One of the_piof
tures should then be chosen to illustrate each dey's_weather. A ta;lj'mark
should be placed under or beside eaoh picture to iliustrate the number of sunny,

cloudy, and rainy. days.

--- The s1mple explanation of rain and hail which Dr. Branley makes in the
.book, Rain and Hall, should be presented to the chlldren during the fall unit.
The author explalns how water on’ earth changes to vapor, rlses, cools and con-

derses as raindrops or as hallstones.




— - - To show how seasons change, the class should keeop a tomato wbrm in

the classroom through the winter. To observe the development of the tomato
worm through the winter the following materials will be necessary: -a tomato
worm or sphinx moth caterpillar, a daily supply of tomato leaves, a container

of soil, and an insect cage. Find a tomato worm or a tomato plant in a gar-
den. Place the worm in an insect cage, supplying it daily with fresh tomato
leaves. Put a box of soil in the cage. Thg caterpillar will burrow into the
soil to-pupate. During the win;er, occasionélly dig out the puéa for observa-
tion. Note the long, slender projection that-houses ‘the tongue. Cover the pupa

with soil after each observation. Observe the sphinx moth that emerges from

. the pupa.

- - — Make a collection of rainy, snowy and sunshiny pictures. Then have the
children group their pPictures according to the scene illustrated. Each group -
of children should then label the various categories of pictures that they

located.

- - - Bring to class a newspaper which contains several advertisements for
clothes and recreational equipment. ‘Discuss whaf the advertisements tell us
about the season. One~advertiseﬁent should be clippéd and put on each seasonal
chart as they are developed through the year s§ that thev can be used as

~ documentation at.the end of the year that not only do seasons change, but

also thét the needs and wants of people change through the yéar.

- - - Have the children make drawingé of the clothing they wear in the faliy
Place these,pictures_on the bﬁlletih,board'and have various children group the

pictures according to:

13




Clothes Boys Wear in Fall
Clothes Girls Wear in Fall

Clothing We Wear for Warmth in Fall

-~ — = Take a neighborhood walk. Have each child carry a paper bag with his name
on it. Allow the children to collect specimens of the things observed on the
walk. I% would be extremeiy valuable if the teacher carries a polaroid.or
other small camera and takes photographs of the various things the children
observe. The items collected should be the reference for a discussion later
akout the activities of éeople and other living things‘in the neighborhood
during the fall. The fall walk should emphasize the kinds and numbers of
sounds heard during the walk.
Questions to e#plore on the walk:

What kinds of sounds do we hear in fall?

Who or what makés the various sounds?

What animals can we see in the fallé'

What kinds of wark do peop;e'do;

What is happening to the grass, trees, & gardens?

~ - - Students and teacher can list nature sounds heard on the walk and the

children could make illustratidns to. accompany -the list.

"= = = Allow students to make a picture of something they heard on the walk. ‘The
teacher should-wr*te a sentencé dictated by theistudent ébouf the nictnre. v
.These pages shoald be combined 1nto a. book for chlldrun to read and enjoy.

Allow the chlldren to take the books home._

% 119




Summarization of Fall Unit:

The summarization of the unit should center around the construction of
the Fall Chart. The children should be encouraged to find pictures or draw
pictures to illustrate what they have learned auring the unit.

Fall Work

Fall Fun

Fail Clothing

Fall wildlife

Fall Work in School’




REFERENCES: JOINT CCUNTY INSTRICTIONAL MATERIALS CENTER

Adams, Florence. High Days and Holidays. (394.2 ADA)
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FPilmstrips (lid-Prairie Elementéry Library — Wellman)
17 : Autumn is Here File Drawer 6
8 Seasons o o File Crawer 6

5 Seeds aﬁd’Seeds Sound - File Drawexr 5

N W v w

- , Our Weather o File Drawer 4




P OETRY

On an Autumn's Night

at the meadow's edge

where the prond is bright

frogs sink- down ’

on an autumn light

under the mud

- and out of sight

before the world

+turns cold and white

the storm windows cover

the pond up tight.
’ . .Aileen Fisher

Autumn Leaves

-One of the nicest beds I know

isn't a bed of soft white snow, i

‘'isn't a bed of cool green grass '

~after the noisy mowers pass.,

isn't a bed of yellow hay

making me itch for half a day —

but autumn leaves in a pile that high,

deep, and smelling ' like fall, and dry.

That's the bed where I like to lie

and watch the flutters of all go by.
Alleen Flsher

Rain of Leaves

raining bia
raining sma.., .
" raining autumn leaves
in f£fall. )

MR

t*
t"*
t’

m mm

It's raining gold
and red and brown
as autumn. leaves

come raining down.

It’s ralnlng everywhere-r
I look.: :
It's ralnlng bookmarks"
on my'bodk! .
DR o Aileen‘Pisher



Windy Tree

Think of the muscles

a tall tree grows

in its leg, in its foot
'in its wide—-spread toes——
not to tip over

and fall on its nose
when a wild wind hustles

and tussles and blows.
' Aileen Fisher

wWho Has~Seen the Wiﬁd

Who has seen the wind?
Neither I nor you:

But when the leaves hang trembling
The wind is passing through.

’Who has seen the wind?
: Neither you nor I:
But when the trees bow down their heads,

The wind is passing by.
Christina Rossetti
Autumn Woods

I like the wooas
In Autumn

When dry leaves hide the ground, o

“nen the trees are bare
And the wind sweeps by
With:a lonesome rushing sound.

I can restle the leaves
 In autumn. -

And I can make a bed

In the thick dry leaves

'That have fallen

From the bare trees

Overhead. N ‘ : :
: ‘James S. Tippett-




The Little Maple

Little gray tree

like a skeleton,

how green you werxre

this summer.

What a rustling rlppllng sound you made
in the wind.

Little tree -
how you flamed!
How you were gay
before yvou turned
so stiff and gray -
Charlotte Zolotow

Brooms

On stormy dayvs

When the wind is hlgh
Tall trees are brooms
‘Sweeping the sky.

They swish their branches
In buckets of rain,
aAnd swash and sweep it

Blue again. :
Dorothy Aldis

fal;

The last of October ‘

we close the garden gate. )
(The flowers have all whithered
that used to stand stralght )

The last of October -

we put the swings away.
The porch looks deserted.
where we liked to play.

The last of October.

the blrds have all flown,

the screens ‘are in the attlc,
the*sandplle s alone-

Everyth;ng‘ls putraway' _
before it starts to snow . . .
I wonder if the ladybugs

have any place to go?
' Alleen Flsher




Treetop Ballet

In the fall of the vear
When the wind wants to play,
The trees dance a very
Graceful ballet.

Bowing and bending

Their uplifted arms,

Twisting and turning

Their bright bolden charms,

They sway and they swirl

In the crisp autumn air --—

Scarcely aware that :

I'm standing there.
' . Claryce Allen

The Leaves Fall Down

-.One by one the leaves fall down

From the sky come falling one by one -
And leaf by leaf the summer is done
One by one by one by one. _ :
’ ' : Margaret Wise Brown

Fall of the Yeér

The animals kegan to grow more fur,

The grey kitten sat by the fire to purr,

‘South flying birds passed overhead,

The leaves turned brown, the leaves turaned red,
Then they tumbled down and blew away
Over the frosty ground all in one day.

Darkness came before the night,

The air grew cold ‘enough to bite,
Chrysanthemums were shaggy vellow,

The pumpkin looked a fierce old fellow,

" The world's on fire in the cold clear air

Autumn, autumn everywhere. } - )
: S Margaret_Wise'Brown'
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How?

How do they krow —-

the rcbins and larks ——
when it's time to return
to the meadows and parks?

How do they know

when the fall is still here
it's the "thing" to go south
that time of the vear?

Do you think that a bird
is just smart, or, instead,
that he carries a calendar
‘round in his head? :
o ' Aileen Fisher
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FINGER P L’A'Y>S

Five Little Squirrels

Five little squirrels sitting in a tree (Hold up right hand)

The first one said, "What do I see?" (Fold thumb under)

The second one said, "I see a gun." (Fold index finger under)

The third one said, "Let'‘'s runt" : (Fcld middle finger under)

The fourth one said, "I'm not afraid.” (Fold ring finger under)

The fifth one said, "Let's hide in the (Fold little finger under)
shade. " o

Then, "Bang™ goes the gun (Clap hands)

And away the squirrels run! ' . (Put hands behind body)

Fall

‘1 little leaf, 2 little leaves

3 little leaves today

4 iittle leaves, 5 little leaves
Blow them all away .

Way. up in the apple tree

2 little apples did I see.

I shook the tree as hard as I could
. And down came the applies.. :

"M -m-m-m - m were they good.

Falling, falling, falling

Almost to the ground,

Raise them quietly ' : -
Twirl them round and round ’ :
Faster, faster, faster, faster

Slower, slower, slower, slower

Fold them in your lap.

The Sqﬁirrel

Here are the brown leaves fluttering down (both hands)
Here ;s the tall tree bare and brown .(life hand, fingers outspread)
Here is the squirrel with eyes so bright (right hand,: running here and there)
Hunting for nuts with all his might. . ,
Here is the hole where day by day -
Nuts and nuts he stores away
‘When winter comes with cold and storm : . 7 :
He'll sleep curled up all snug and warm. (right hand curled up for

' : sleeping squirrel in branches

of tree)
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ME, MYSEIT AND I

. UNIT OBJECTIVES

Tn learn that boys and girls are alike in some ways and different |
in others.

To provide an opportunity for each-‘child to 10_61: at himself and
to document his likes and dislikes. '

To- determine what a friend is, hpw to make a friend, and the kinds.
of ‘activities one can do with a friend.. | | .

To determine and document how peopie communicate with one another.

To déteﬁmix}e- how we communicate without talking or writing -
through panﬁomimes, #miles, frowns, body gestures. |

To help the children see "I:hemselv_eS more re:alistically;

To -learn that other children have similar concerns.

To express soﬁe vof oné's feel.ings‘ about growing up.
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MOTIVATION TO ME, MYSELF AND I UNIT

The books, Peter Goes to School, by Wanda Rodgers House, Let's Be

Friends, by Bernice Bryant, or Almost Big Enough, by Jean -Tambi:rine
should be used to motivate the children to consider t_hemselves. After

reading the poem, "Everybody Says" by Dorothy»Addis the children should

take a lgék at themselves. The poem "Me" may also be used as motivation.

Me

My two eyes are winkers,
My one head a thinker,
My two ears are hearers,
My ten fingers are feelers,
My one nose a smeller, '
My two lips are tellers,
My two feet are walkers,
My one tongue is a’ talker,
Winkers, thinker,
Hearers, feelers,.
Smellex, tellers,
Walkers, talkezr -
'Now you see a picture of me.

Everybody Says
Everybody says
- I lock Fjust like my mother.
Everybody says -

I'm the image of Aunt Bee.

"Everybody says
My nose is like my father s.
‘But I want tc look like me. .

28

31




I LOOK AT MYSELF.
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ACTIVITIES - ME, MYSELF AND I UNIT

~ = = Have the chiidren draw themselves as they see themselves, "I
Iook at Myself."| Thoce who can write their names can finish with
"See ." or the teacher can helv the child with his name. These
drawings should be placed on the bulletin board. During another session,
the children should be grouved around the bulletin board and presented
with the problem of determining as many ways as they can think of - that
all the children in the class are alike. The children's dtawings

should be used as reference material as the teacher lists the children‘s
ideas on a chart. .After the listing has been made, time should be taken
for the children to attempt to group their ideas into similar eategeries.
This may be difficult for the chlldren the first time but they need many
opportunltles in the stages of concept formation to enumerate, llst,-
grour, label, and categorize. The teacher must acceot that the children’'s
categories may diffet from vyear to year .in relation to the children's

choice of words although they will probably be similar to "Our Features“,

"Our Clothing", and "Our Body Parts”™

- - - Ptepare a 'bulletin board of pictures accenting feet: rtnning,
Jumping rqpe, riding a-bicycie, anything that feet can do- éollect shoes
of many sizes and kinds 1ncludlng those of other lands -and peqple.' It

is 1mportant that the bulletln board plctures contain not only whlte chlld-
ren but Negroes, Africans, Indians, A51ans, etc. as a background for

understanding that People the world over have similar uses for their'feet-"
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"Feet"

Feet are handv, there's no doubt.

They help a person get about.

"A chicken, which has only two,

Stands on one to sleep. Can you?
-Bats hang upside down with theirs
While they sleer. A duck's foot wears
2 useful web between the toes. ‘

To swim or dive with when it goes -
In water. Eagles carrv food

To the nest from field or wood

With theirs. All guadruped have four,
And would look gueer with any more.

.A horse's foot is called a hoof,

And it is well to stay aloof.

From that. It can be used for
kicking. Squirrels® forefeet are used for nlcklng

Acorns and nuts. Cats' feet are "paws ",
‘And ‘some come ecquippred with pads . and claws.
For catching mice thev're simply grand.

A camel's feet can walk on sand.

Feet are useful things indeed:;

Each creature's meets a special need.

The chlldren should attempt to determine as many thlngs as they
can think of that they can do with thelr_feet. The teacher ‘should
list them. After thé children have ‘made their listing, thelteacher
should dféw their attehtion to the bulletirn board and attempt to match
their ideas with a_pictpre on the bulletin board. ‘

"Uses of Feetf

Climbing
Swinging
Walking
Running
Skipving -
Galloping
- Hopping
Pushing
Prlling
‘Sitting
Sliding
Skating
Swimming
Dancing
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- - - The chilaren should then he encouraged to build a bulletin board

accenting hands. The children should look for and bring to the class-

room mpictures shqwing the things that hands can do. (Examples; nlay-—-

ing musical instruments, reading hraille, tying shoes, catchinq a ball,
etc.) After the.children have listed the uses of hands and determined

that all peovle use their hands, in manv and different ways, the child-
ren should be presented with the problem of how thev can show that not

ali hands are alike. kThe ideal éolutign to the »roklem being:that the
children make hahd.drawinés (tface arouna the hands) of théir f:iends,

family members and their acguaintances to show that hands differ in

shape, size, and color.

- - - After Qorking with the common but diverse uses of hands among men,
Theme 1 - The Unity and Diversity of Man of the Harper Row Primary Social
Studies Diséussion éictures should be used. The teaéher in using thne
pictures should guide the children's thinking by asking questions (illus-
trated in the manual - pages 26—31) to introduce discussion, to facili-
tate identification and interxpretation, to aid analvsis of human activity,
and to_increase identification-ﬁith human feelings. It is extremely'
important that the teacher consider the cguestioning technique.section of
the manual‘cited. Throuch the use of Theme 1 the children may frame the

generalization that "All people have to have water. People use wafer.in

many'ways." The children's generalization'about water should then ke

‘related to their woxk with hands and feet with the children generalizing

that people are alike in manv of their wavs and needs.

—~ - - The Important Book by Margaret Wise Brown should be used to rein-

force the idea that I am immortant just because I'm me. - After reading
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the book, the children can determine what_isbimportant about me. What

Can I Do? The children can tlien make drawings to show the things théy

can do that malke. them themselves.

- - - Language activities could revolve around another drawing, "Some-
thing About Me”. The poem, "And...I Like" can be used as motivation
for drawings entitled “"Something About Me". Their drawings mayv center

around my tovs, games I play, nv vets, or my friends.

"And...I Like" ' "Something About Me”

When I wake up in the morning,
I like a little sun;

I like a little laughter, and
I like a little fun.

and

I like a little song that
is very light and gav;

I like a little tune to
brighten uo my dav,

and

I like a little friend to
come and play with me.

I like a little swing in
the shade of a tree.

and

I like a little coockv with
a raisin hidden in it.

(I think I'll have another
in a very little minute.)
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- - - Write the following headlnqs on the board. The sense words could
easily be replaced by pictures illustrating the senses. The children

would then be able to read the sentences.

I like to taste ;
I like to go to ' -
I like to feel .
I like to read .
I like to watch ‘ ) -
I like to hear .
I like to smell . .

Allow many chilaren to respond'to the same sentences sayinq things
they like. Then present each child with sheets of-papet containing two
of.the sentences and instruct the children to finish the sentences by

- drawing a picture. As the children finish their drawings, the teacher

should fill in the words for each childis dictation.

- - - After the "I Like" drawings have been made the poem, “I Don't
Like, I Don't - I Don't, I Pon't"”, should be used to encourage the Chlld—

ren to reallze that not evervone likes all the same things and that we

all have dislikes.
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ETIRENEY

I hear a million don'ts a dav. T Don't Like
No matter what I do thev sav . . . o o

Now don't do this,

And don't do that,

Don't interrupt,

Don't tease the cat.

Don't bite your nails,

Don't slam the door,

Don't leave those messes on the floor

Don't shout,

Don't ficht,

Don't spill wvour food.

Mow don  talk back

And don't be rude.

Don't let the dog climb on wour hed,
And don't forget.what I just said.
bon*t track in mud,

bon't slip,

Don't run.

Don't lose your cap,

Don't point that qun.

Don't touch the tray

Don't tear vour clothes,

And bon't forget to blow your nose,
Don't go too far,

Don't climb that tree, . ) :
And don't f£all down and skin vour knee.

I don't like don't one little bit.
Look! DNow they've got me saving it!

Allow the children to make "I Don"t Like" drawings. A bulletin
board entitled "We Like...and We Don't Like..." can be developed.

= = - Time should ke taken to compare the likes and dislikes of the class

in general. Also the children should compare the likes and dislikes of

the bdys as opposed to those of the girls. The children should struggle

with the question of why boys and giris do not like all of the same things
and should be presented with the question of “What would hap?en if all

children liked all of the same thinos?*®
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- = = The chilaren should then be presentgd with the problem' of stating
all ﬁhe ways that they can think of that could express their enthusiasm
about a new toy to someone in the class. How would we be able to show
someone that we liked his new toy?

talking

writing

making pictures

gesturing

facial expfessions

hugging or patting

whistling .

clapping our hands

snapping our fingers

sounds
The purpose of the activity is to help the children see that people
communicate in many ways. Time should be allowed for the children to

role play various ways of communicating.

- = = A compilation of pictures showing the wvarious emotions that

people express éhbuld be made by the téacher. Each child should then

. be given a series of pictures and asked to determine what the people

in the pictures are saying by the expressions on their faces. A .
bulletin board collection of pictures shouid be made with the children's
labels below the pictures.v The bulletin board might be entitlea, "pecple
Tell Usimany Things Without Saying a”Wbrd“. Time should also be spext
‘with the children determining which ways of communicating used most

often and when/why we use different ways of commuhicating? The child-
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ren should be given opportunities to role play situations showing how
they tell people things without saying a word. For example, how to
express "We Missed You"” or "We Need You." The children should also
analyze and role play the effect of living near (at home and iﬂ the
classroom) happy,Aangry, or sad people. Time should be t¢2ken to con-

sider that not only "What I Say", but also “How I Say It” affeﬁts‘peqple.

- — — Man's Pursuit of Happiness — Theme 16, Harper & Row Primary Social
Studies Discussion Pictures, should be used in the Me, Myself, aﬁd I
unit to help the children realize that man searches for happiness in
many ways and many places and that what happiness is for one person may
not be happiness for another. After helping the children describe the
action of each of the pictures, the children should be asked to determine
hoﬁ they think the children in the pictures feel. The aim of the pictures
is to help the children generalize that happiness can be many things and
that happiness need not be attached to the possession of matérial goods.
After working with the pictures of t£e theme, the children §hou1d be pro-
vided papers to make "Happiness Is...."” pictures. 2as each child finishes
his picture, the teacher shouldvlabel or “iﬁle each picture and display -
the pictures so that all the children éaﬁ examine them. Another session
could center around the childrer listing and the teacher recording the
ideas the children have recorded in their pictures. Time should then be
taken for the children to work on the cognitive level of classifying by
having the children determine pictures that are similar and by having

the children determine a title for the grouping they have made. (For
example — éictures of a dog, a bird, and éold_fish.might be grouped

together by the children under the title cor category of pets.)
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- = - The theme pictures centered around Man's Curiosity about his World
and Search for Meaning in Life - Theme 12 should be used in the Me, My-
self Unit as the children consider various emotions. As the teacher
shows the picture, she should ask the children to consider and deter-
mine what the boy or children in each picture is thinking. As the
children explain each picture, they need to consider why they thiﬁk the
boy feels a certain way and what in the picture indicated what the boy
ié'thinking. The teacher should ask the children to recall what' they
have done when they have come upon something unfamiliar and how they
consider why they themselves are sometimes excited or frightened by

the unknown. Thé children should be encouraged to state all the ways
they can think of to find out about an object (the use of all fhe senses) .
Thbughts,and feelings should also be exchanged about why people are curious
and how a perscn's curiosity can sometimes get one in trouble. The .
children should be encouraged to bring to the classroom objects which
they have found interesting, such as rocks, arrowheads, fossils, or rusfy
old tools. The children should be encouraged to share their interesting

items during show and tell.

- - - The chilaien should, as a groué, consider with the teacher the
following aspects of emotions. The emotions could be considered by the
group as a whole or the children could illustrate their individuai |
feelings.
Kinds of sounds and their effects on me:
Sad or Ionely |
e#. fog horn.

ex. ambulance
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ex. wind-whistling

Happy or

Comfortable

ex. mother singing

ex. music box

ex. church bells

ex. records

Fears
Fear
Feaf
Fear

Fear

That
That
That
That
That
That

That

of dark
of surprise
of unknown

of the unexplained

some children might hurt you

you might be late to school

you might lose your lunch money
afpiaymate wen't treat you right

you won't often win in games

you are too short, too tall, or too fat

some other child might break your toys

-

About going to the dentist

- = = Make statements to which children respond with a body movement. .

There are no set responses; but one that is.typical is listed with

each statement below. Use voice inflection to create a mood for the

physical response. Allow children to name the movements as they respond.
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"I don't know" - - - shrug of shoulder

"I'm so happy" — - — squeeze self

"I love you.” — - - hug

"That's terrible!" - — - cringe

"Get out of my way!" - - - kick or shove
"Walk quietly." - - — tiptoe

"I want to hide." - — - crouch

"I want that!" - - - grab

"I'm too timid." - - - twist

"Don't hit me.” - - - jerk

"Eelp! This won't move."” - - - tug

- - - Margaret Vogel’s book, The Don't Be Scared Book, should be used
in the unit’to help the children express fears they have and to see how
the author says that there is a remedy. In light-verses and line draw-
ing the author says, “Face your fears bravely and they may go away."”
After reading the book to the children, time should be taken with the
chkildren to develop verses such-as ... |

If you should meet ...

If you find cee

If there should be ...

If strange noises ...

The children might also illustrate their verses.

- = - A box of hats of every wvariety, shape, color and texture

should be made available in the classroom. Through this activity the
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children should have the opportunity to play the role of some other per-
son. Time might be_spent discussing what the person who wears a speci-
fic hat does that I can't do or does that I would like to do.

Without looking into the box, each child selects one hat, puts it
on, pantomimes the character it reminds him of. Thc other children try

to guess the characters identified from his actions.

- = = Allot time for the children to consider, "Sometimes I Feel

s While Other Times I Feel ' » Or Sometimes I See

Things That Are ." The purpose of the activity is to

help the children think of opposites and to realize that at certain

times they are or feel one way while at other times they are or feel

another way.

Appearance Condition

big and liftle sunny and.rainy
thick and thin ) | asleep and awake
tall and short | noisy and quiet
shiny and dull glear and cloudy
black and white plain and figured _
clean éna dirty . smooth and rough
round and square course and fine
wide and narrow , sad and happy
loag and short covered and uncovered

Location Action
up and down come and go
in and out ' lose and find
inside and outside . break and fix
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near and far . run and walk
top and bottom smile and frown

high and low whisper and shout

- - - Theme 15 — Man's Feeling About Himself, About Others, and About
Life should be nsed in the Me, Myself unit after the children have
worked with the activities centered around emotions. The children
shculd attempt to explain the feelings the childrer in the pictures

are experiencing. Through the pictures'of Therme: 15 the childrén shouid
be able to recognize that other children experience the feelings they
have and kegin to learn how to deal with their own feelings about them-

selves, about othars,. and about life.

- — — The book, How to Find a Friend, by Sara Ashercn or Let's Be

¥riends, by Bernice Bryant should be used to stimulate the children to
discuss what a friend is, who friends are, and how to make a friend.
The poem, "What Can You Do With a Friend?" should also be used to stimu-
late the children's thinking.
"What Can You Do With a Friend?"
Claryce aAllen
We can talk..

We can walk,
(Though we can't go too far.)

Making New School Friends

We can tide.
We can hide,
(Right near the coockie jar.)

We can paint.
Even say ain't
And build a toy car.

and T like to

We are friends.
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— — - The book, It's Mine, by Crosby Bonsall should be used to help .
the children recognize the universal theme running through the book.
Mabel Ann and Patrick are the best of friends as they climb trees,
seeing, and play hide—and—seek. But when one of them wanted to play
with the other's toys - well - "It's Mine." After hearing the book,
the children should be encouraged to explzin how "It's Mine, It's Mine™

heirs them make and keep friends.

— — - Who Will Be My Friends? by Syd Hoff can be used to help children
determine how Freddy found new friends when he moved to a strange com-

runity.

- - - Theme 18 - Man's Concern for Others of the Ha:pef Row Social
Stﬁdies Discussion Pictures should be gsed as the children work with the
partc of the Me, Myself Unit that is centered on what a friend is and-
how one makes friends. As the children identify and interpret the pic-
tures, their thinking will probably.center on the human feeiings that
can be seen in the picture. The teacher's questions during thg use of
this theme should center on: “How do the people in this picture feel?
why do they feel this Qay? How does this little boy (girl) feel? Why?
And this woman (man)? Why? Has anyone of you ever felt this way? Wwhen?
Why? Do éeqple all over the world have the same feelings? Why?‘ (why
not?)"\ As the children talk about the pictures they wiil be able to
determiné ways man cCemonstrates hisvconcern'for others. Tiﬁe‘should be
allotted for the children to suggest ways that people show their concern
for them (at home, at school, in the world) éﬁd also how they can show

their concern for others.
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~ 22,292’—EESE§E£? by Mircea Vasiliuv should be used in the Me,
MYSelt ana I unmit to helPp the children see themselves more realistical-

Ly Qo unaerstahd that other children have many of the same feelings

Q . e
an Q*perienc S- The author in the book captures the memoirs of a
1q on B1° “Venth pirthday - other birthdays, holidays, a visit to
the £1 . . . .
. ¥, the *irst day in school, a favorite toy, and being lost in the

< Store- Aftet reading the book to the children, the teacher should
TOY 3 chi
P lee the ldren with paper £or making "I remember "
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gs -

AS . e . . .
the ch;ldr n Shaye their grawings, time should be taken to group the

chi awi '
lqren's ar wlhgs around categories such as pictures which show a

favo,.. i . .
Ql‘lt:e toy’ plctures which show a birthday party, and pictures which

cho st. . ‘ ’
w heind 1o A gengralizatlon should be made about the idea which

os '
oSt of the Chilqren chose to illustrate. The children might also be

ask i .
q +o explain Why theY chose to illustrate a particular activity or
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The o9’ Somegay, by charlotte Zolotow should be read to the
chilg tim ' .

lqben to % Ulate the children's thinking about times that the im-
pPoOSs; me s

slble pecores the possSible, the unlikely turns into the likely, and

abo - a' . .
Tt times that Qreams turn into realities. after hearing the book,



the children should be encouraged to list four of five things that
someday they'll do. The children's suggestions should be recorded
by the teacher for use in the next lesson.

The next lesson should center on the film "Someday"”, 9503, which
shows four children and their "Someday" ideas. After viewing the
£ilm, the teacher should restate the children's ideas from the previous
day and allow the children to add more "Someday"” ideas. The children

should than be provided with paper and encouraged to draw their "Some-

day" ideas.

Someday I will

The children's "Scmedav” drawings should be labeled by the teacher.
The label should be the completion of "Someday"” and explain'the drawing.
The drawings should be placed on a bBulletin board and the children should
be asked if any of their “"Someday" drawings could be grouped together. -
Tt is important that the children attempt to group their ideas. Possible
categories might be work activities, fun activities, and school activi-
ﬁies. The teacher might also make a "Someday™ drawing to be added *»

+he bulletin board.
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POETRY

Cuariosity

Tell me, tell me everything!
wWhat makes it Winter
And then Spring?
which are the children?
Butterflies
why do people keep
Wwinking their eyes?
Where do birds sleep?
Do bees like to sting?
Tell me, tell me please, everything!
Tell me, tell me, I want to know!
wWhat makes leaves grow
In the shapes they grow?
why do goldfish
Keep chewing? and rabbits
‘Warble their noses?
Just from habits?
Where does the wind
When it goes away go?
Tell me! or don't even grownups know?
Harry Behn

My Bed

I have a little bed

Just for me.

Brother's too big for it.
Mummy's too big for it.
Daddy's too big for it.
Do you see?

I have a little bed
Do you see?
But -- pussy's too small for it.
Puppy's too small for it.
Baby's too small for it.
It's just for me.
Elizabeth Manson Scott
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Mr. Nobody

I know a funny little man,
As quiet as a mouse,

Who does the mischief that is done
In everybody's house!

There's no one ever sees his face,
And yet we all agree

That every plate we break was cracked
By Mr. Nobody.

'Tis he who always tears our books,
Who leaves the door ajar,

He pulls the buttons from our shirts,
And scatters pirs afar;

That squeaking door will always squeak,
Foxr prithee, don't you see,

We leave the oiling to be done
By Mr. Nobody.

The finger marks upon the door
By none of us are made;

We never leave the blinds unclosed,
To let the curtains fade.

The ink we never spill; the boots
That lying round you see

Are not -our boots--they all belong
To Mr. Nobody.

Anonymous

How Creatures Move

The lion walks on padded paws
The squirrel leaps from limb to limb
While flies can crawl straight up a wall
And seals can dive and swim.
The worm he wiggles all around
The monkey swings by his tail
And birds may hop upon the cround
Or spread their wings and sail
But boys and girls
Have much more fun:
They leap and dance
And walk and run.
Unknown




Walking

When Daddy
Walks
With Jean and me,
We have a
Iot of fun
'Cause we can't
Walk as fast
As he,
Unless we
Skip and
Run!
I stretch,
And stretch
My legs so far,
I nearly slip
And fall --
But how
Does Daddy
Take such steps?
He dosn't stretch
At all!
Grace Glanbitz

The Sad Shoes

My poor old shoes are on the floor.
Last winter they were new.

Now I can't wear them any more.
Too many holes came through.

Today they had a nice time though
Climbing up a tree:

Tomorrow they'll be thrown away -
And cannot play with me.

And doesn't this seem sad to vou?
'Aand do they maybe know?

I think perhaps they do —— they lean
Upon each other so. .
Dorothy Aldis
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I Don’'t Know Why

I don't know why
+the sky is blue
or why the raindrops
svlatter through

or why the grass
is wet with dew ... do you?

I don't know why
the sun is round
or why a seed grows
in the ground

or why the thunder
makes a sound ... do you?

I don't know why
‘the clouds are white
or why the moon
shines very bright

or why the air
turns black at night ... do you? }
Myra Cohn Livingston

Awful Mornings

On some awful mornings
Everything goes wrong.
Buttons button into holes
Where they don’t belong.

Toes will try to push themselves
Where a heel should go.

Although I know it's getting late
I keep on keing slow.

. Next it is my mittens.
Their two naughty thumbs
Do their best to crawl inside
Other fingers' homes.

And last of all my rubbers.

They seem the worst to me.
Whichever rubber gets on first

Is where it should not be.

' Dorothy aldis
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Growvn - Up

I'm growing up, my mother says -—-
Today she said I'd grown

The reason why is this: HRow I
Can do things all alone.

And though I'm glad that I don't need
someone to brush ny hair

And wash my hands and face and button
Buttons everywhere.

Although I'm very glad indeed

To help myself instead,

I hope that I won't have to try

TO TUCK MYSELF IN BED.
: Unknown

Whistle

I want to learn to whistle
I've always wanted to;

I £fix my mouth to do it, but
The whistle won't come through.

I think perhaps it's stuck, and so
I try it once again;
Can people swallow whistles?

Where is my whistle then?
: Dorothy Aldis

The Indignant Male

The way they scrub -
Me in the tub,
I think there's
Hardly
Any
Doubt
Sometime they'll xub
and rur and rub
Until they simply

Rub
Me
Out.
A. B. Ross
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The Secret Place

Halfway up a certain tree
There's a place belongs to me.
Twe branches make a little chair
And I like sitting there.

I like it.

And it's secret too.

No grown-up guesses where I go.

and if he should, and climbed to it -~

He would not fit, he would not fit.
Dorothy Aldis

Grown-Up People

They like it sitting straight in chairs,
They like it talking quietly,
They .like it walking down the stairs,
Instead of bump
ing
down
like
me.
Dorothy Aldis .

Tell Me

Tell me the reason I must wear
My rubbers in the rain.

I know. I know.

Fut I don't care.

I like to hear again.

And why do I have to go to bed?
And why can't children fly?
Oh tell me, for a change, instead:
Why
Do I ask Why?
Porothy Aldis



Ears Hear

Flies buzz

Motors roar

Kettles hiss,

People snore.

Dogs bark

Birds cheep.

Autos honk: Beep! Beep!

Winds sigh

Shoes squeak

Trucks honk

Floors creak.

Whistles toot,

Bells clang.

Doors slam: Bang! Bang!

Kids shout,
Clocks ding.
Babies cryvy,
Phones ring.
Balls bounce,
Spoons drop.
Peocple scream: Stop! Stop!
James L. Hymes, Jr.

At Night

I've been awake, and been awake
I've counted lots of sheep

I've shut my eyes up very tight,
But still I'm not asleep.

My pillow has gone somewhere else,
My sheet has crawled away,
I've counted up to ninety-six
And still it isn't day.

There's nothing here to do at all,
And nothing here to see.
I'm very tir~d of the night
And very tired of me.
B Marchette Chute
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Birthdays

We had waffles-with-syrup for breakfast,
As many as we could hold;

And I had some presents extra,
Because I am nine years old.

I've thanked everyone for my'presents,
And kissed 'em and now that that's done
The family's all ready to do things,
Whatever I think would be fun.

When Timothy had his birthday
We went to the circus, and Tim

Laughed so hard at the seals and the monkeys
That a real clown winked at him.

and Dorothy chose a piecnic
On the shore of a little lake,
with tadpoles, and buns, and diving,
and a four-layer birthday cake.

And now that it's my turn for choosing.
I'm going to ask if we might
Take all of our family ‘of rzabbits
To bed with us just for tonight.
: Marchette Chute

Pive Years 014

If ever there is something nice
Like tasting cheese or tongue
Somebody always has to say,
"Five years is much too young."”

But if I need a little help
With washing necks or ears
Somebody always has to say,
"A big boy of five years!"

I wish somebody would decide
And I'd be really told,
when is five years too young for things
And when is it too <14d?
Lysbeth Boyd Borie
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Feet

There are things

Feet know

That hands never will:
The exciting

Pounding feel

Of running down a hill.

The soft cool
Prickliness

wWnhen feet are bare
Walking in

The summer grass
To Almost anywhere;

Or dabbling in

water all

Slip-sliddering through toes --
(Nicer than

Through fingers though why

No one really knows.)

"Toaes tell my
Fingers,™ I

said to them one day,
"Why it's such

Fun just to

wiggle and play."

But toes Jjust

Looked at me

Solemn and still.

Ch, there are things

Feet know -

That hands never will.
Dorothy Aldis

Helpfulness

I certainly have been a help
Around the house today.

I washed the breakfast dishes up
And put them all away.

I swept the kitchen with a broom.
I tidied up the shelf.
And did all these useful things
Entirely by myself. . : .
: Marchette Chute
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Our Birthday

Last evening when I went to bed
To Teddy Bearxr I said:

"After tonight we can't be tocld
We are only five yvears old."

This morning I awoke and then
I callea tc him again:

"Be very glad and very gay -——
You and I are six today!"™
Marion Edey

The.End

Wwhen I was One
I had just begun.

When I was Two,
I was nearly new.

When I was Tare=e
I was hardly Me.

When I was Four
I was not much more.

When I was Five
I was just alive.

But now I am Six. I'm as clever as clever.
"So I think I'll be six now for ever and ever.
: A. 2. Milne

The Birthday cCchild

‘Everything'z heen different
All the day long,
Ilovely things have happened,

Nothing has gone wrong.

Nobody has scoulded me,
Everyone has smiled.
Isn't it dQelicious
To be a birthday child?
Rose Fyleman
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Growing Up

wWhen I was seven

We went for a picnic

Up to a magic

Foresty place.

I knew there were tigers
Behind every boulder,
Though Y didn't meet one
Face to face.

When I was older
We 'went for a picnic
Up to the vervy same
Place as before,
And all of the traes .
And the rocks were so little
They couldn’'t hide tigers
Or me anymore.
Harry Behn

No Boy Knows

Thexe are many things that boys may know —-
Why this and that are thus and so, --
Who made the world in the dark and 1lit
Thhe great sun to lighten it:
Boys know new things every day -~
When they study, or when they play, —-
When they idle, or sow or reap —-
But ne boy knows when he goes to sleep.
James Whitcomb Riley

My Nose

It doesn’t breathe;
It doesn't smell;
It doesn't feel

So very well.

I am discouraged
With my nose:
The only thing it
Does is blows.
borothy Aldis
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Sizes

If you were as hig as a giant flea,
How much would you have to grow to be
The size of the tiniest head-to-tail
Very most midgety baby whale?

I mean to say —- and its no surprise -—-
Whatever you do about vour size,
There's always something a size or two
Very much bigger or smallexr than you.

I mean to say, what's big of some _
Is mmall of others. Now get along home.
And whether you stay or wander far,:

Be just the size of whatever you are.
John Ciardi

Going to Bed

I'm always told to hurrv up ——
i Which I'd be glad to do,
If there were not so many things
That need attending to.

But first I have to find my towel
Which fell behind the rack,

And when a pillow's thrown at me
I have to throw it back.

And then I need to get the things
I need in bed with me,

Like marbles and my birthday train
And Pete the chimpanzee.

I have to see my polliwog
Is safely in its pan.,
and stand on my head
To be gquite sure I can.

I have to bounce upon my bed
To see if it will sink,
And then when I am covered up
I find I need a drink.
: Marchette Chute
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Drinking ¥ountain

When I climb up

To get a drink
It doesn't work
The way vou'd think.

I turn it up.
The water goes
And hits me right
Upon the nose.

I turn it down
To make it small
And don't get any
brink at all.
Marchette Chute

Time

It's time to get up!

It's time to get up!

Mom's veice calls out loud and clear.
It's time for your breakfast.

It's time for wyour bath.

It's time now for brushing your teeth.

It's time for the buss
It's time now for scheoel.
It's time to be still and ¢.Jaiet
It's time for recess.
It's time for our lunch.
And it soon will be time to go home.
Then
It's time for shopping.
It’s time to go play.
It's time for Daddy to come.
It's time for our dinner.
So we won't get thinner.
T WISH Mom would forget
TIME FOR BED! ’ .
Claryce Allen
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¥First Day of School

I wonder

if my drawing
will be as good as
I wonder Ve

if they'll like me
or just be full of

I wonder
if my teacher
will look like Mom

x wonder

if my puppy
will wonder
where I am.

The Telephone

When I am playing
All alone,
I call myself

theirs.

stares

or Gram.

.Aileen Fisher

On  the telephone.

I t21lk to myself.

I answer myself.

I tell all kinds

Of things to myself.

I get the right number --
No trouble at all ---—
The pleasantest, friendliest

Telephone calll

The Night

The night
‘ creeps in

Tlo Orleans

around my head
and snuggles down

upon the bed,

and makes lace pictures

on the wall

but doesn't say a word at all

Myra Cohn Livingston
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Going to Sleep

The safest feeling

In the world

Is to be lying

wWarm and curled

In bed while in

The room next door

They talk:; and then

pon't talk any more ...
Dorothy aldis

A House

Everyone has a house,
. a house,
evaeryone has a house.
The bear has a cave,
the blrd a nes=st.,
the mole a hole,
but what is best
is a house like ours
with windows and doors
and rubs and floors.
Everyone has a house,
) 2 house,
evervone has a house.
Charlotte Zolotow

The Clock

At night the ticking of the clock
Is twice as loud as_ in the day;
- I think he wants to tell me

That he isn’t far away.

¥For when it'z daylight
T can see nim;
- When it's night

I only hear him.

Tick—-a—tock, tick-—-tock
It's a cozy sound at night.
: Jean Jaszi
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Nigh+t Lights

At night when I go to bed,
I like to have a light -——
Just a small one ——
Like in the closet.
The dark is nice,
But so is a light.
Woody says he doesn't care,
But he's fond
Of the light on the stair.
So he leaves his door
Open.

Mary Neville

Thinking

I'm thinking, I'm thinking,
So leave me along.

I don't need yvour help.
I'll do fine on my own.

I have a few problems

I hava to work out,

Which cannot be done

If you stand there and shout,

"W¥Ye need you for basebkall, -
So come right away.”™

I'll come when I feel

I am ready to plav.

Please stop making faces.
"It won't help to groan.
I'%a thinking, I'm thinking.
S leave me along. '
o Marci Ridlon
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Nobody Loves Me

Somedays,
nobody loves me
s0 I go down the names
I know:
¥ hate Martha
I hate James
I hate Selma
I hate Jo.
Nobody l1ikes me,
that I know.

Somedays ,
everyone loves me
so I go down *he names
I kncw:

I love Martha

I love James

I love Selma

I love Jo.
Everycne loves nme,
I know sol

Charlotte Zolotow
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F INGER P LAYS

Mr. Tall & Mr. Small

There once was a man (Stand on tiptoes.

who was tall, tall, taill. Reach up as far

He bhad a friend o as possible)

Wwho was small, small, small. (Kneel and kend
'way down)

The man who was small (Cup hands near mouth.

Wwould txy +o call Look up)
To the man who was tall,
"Hells, up therel™ (In high wvoice)
The man who was tall (Stand on tiptoes)
At once would call
To the man who was small, - {(Bend from waist)
"Hello, down there." (Use deep voice)}
Then each tipred his hat {stand straight)
and made this reply: (T'ip an imaginary hat)
"Good--bye, my friend." . (ILook up, speak
in high wvoice)

*Good-bye, good-~bye." _ (Bow, & speak _

Bernice Wells Carlson in deep wvoice.)
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OBJECTIVES - SEASON UNITS

To be abi< to name ﬁhe four seasons.

To construct a chart or bulletin board for each season illqstrating how
tnhe change in seasons affects peoples lives: clothing, daily activities,
disposition, school life, food and physical health.

To identify how the change in seasons affects the foods we eat as we;l
as thosg available from the local community.

To éompare the amount of sunlight present in fall, winter, and15p¥ing
and to conclude that the.amount of daylight decreases'fn the fall and.increases
in é?ring.

To consfruct charts or bulletin boards to illustrate how the change in the
seasons'affects aniﬁals: the animals one sees; physical changes in the animals
su&h as size and animal families; the foods animals eat; changes in size.

To identify and docuﬁent that change constantly takes‘place in the world.

To illustrate how the four seasons differ.

To identify the changes.that charécterizé each season.

To illustrate how the change in seasons affects'theAlife of the children -
. clothing, daily activities, disposition, school iife, focas available, and
foods we eat.

To identify_how the change in seasons affects families - a family's woxzk
"and a family's fun. | |

To recognize thatvchange is constant and to identify hdw people and animals
‘prepare fo£ the change ih éeasons.

" To document‘that days get shorter in fall and longer in spring.
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GENERAIL. REFERENCE BOOKS

SEASON UNITS

Abisch, Roy., Open Your Evyes. (FIC)

Fisher, ailesn., Going Barefoot. (FIC)

.Fisher, BAilesn., In the VWoods, In the Meadow, In the Sky. (FIC)

Fisher, aileen., I Like Weather. (FIC)

Fisher, Aileen., Like Nothing at All. (FIC).

Kuskin, Karla., The Bear Who Saw the Spring. (FIC)

Mizumura, Kazue., I See the Winds. (FIC)

Sendak, Maurice., Chicken Soup with Rice. (FIC)

Shapp, Charles., Let's Find Our What's Big & Small.. (FIC)

Showers, Paul., ¥ind Out by Touching. (FIC)

Showers, FPaul., The Listening Walk. (FIC)

Warburg, Sandol., Curl Up Small. (FIC)

Wright, Ethel.. Saturday wWalk. (FIC)

Zion, Gene., All Falling Down. (FIC)

Zolotow, Charlottes, A Tiger Called Thomas. (FIC) .
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WINTER UNIT

MOCIVATION 10 THE WYINTER UNIT

It is not intended that the winter unit follow immediately after
the fall unit. “Two ov three weeks may take place betwesn the end of the
fall unit and the beginning of the winter unit. The winter unit mighe
well begin after the crops have been harvested and the ground has fro-
zeri. Ox the unit might begin at the time of the first substantial
snowfall.

A8 motivation to the unit the teacher should place the data charts
made by the children during the fall unit up in the classroom again.
The teacha2r zhould ask the children to re-identify the objécts shown
on the charts and should ask the children i€ they are still wearing the
same types of clothing to school, if their families azre doing the same
work and activities shown on the charts, and if they have seen any of.
the aniwmals shown on the charts zecéntly.

During their discussion the children will be able to predict that
the ssason is changing arnd that winter 41w coming. The teancher should
then help the children structure thair overall problem for the unit:
"How is winter different from fali?® Next the childrer will be able
to identify several things that they will need to investigate if they

are going to be able to explain how winter differs from fall.

Probable Questions the children may ask:
What kinds of games can we rlay in winter?

How do animals and birds prepare for winter?

Ii

iow do animals keep warw in winter?

&




what kinds of clothing do we wear in winter?
What kind of work do people do in ﬁinter?

What kinds of birds and animals can we find in the winterx?
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ACTIVITIES — WINTER UNIT

The following activities are suggested as ways'that the children

can compare the seasons and make data generalizations.

- = - Record the temperature using both indcor cnd ocutdoor thegname-

ters on the first day of school.._Keep the temperatute readinga and plcce
them on the seasons charts as they are devcloped; Tha tcmperatuze should
bc'rocoracd every month on the same day - (the L&y that schcol-hccan).

This day should be marked on the calendar at the beginning of each month.

- = = The bulletin'board, "Wihter Wildlife Near Our School", should be
developed with the children after a neighborhood-walk.'.!hs plctures and

ccpticns designed by the children_should be placed with the wintsr chart.

WINTER - WILDLIFE

NSAR OUR SCHOOL

INSECTS BIRDS . ANIMALS

: , B _

A chart or bulletin board could also be develqped entitled, "Some
"lh:l.nga I Know . About the Wi‘ldlife in Our Community in the w:l.nte:" 'l'hese
charts are to be used as summaries of the things observed and, leamed _,

. about the scacon. ,Liut how people provide ﬁinter-pzotaction.and fbéa
for plants'and animals. Plan a birxd ganctuary Where could we put a
. bird hOﬂSd? A feeding station? c°nsider the birds to be attractcd

and’ pian ‘with the children accordingly.
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- - ="Animal Tracks" can be used as a bulletin board to motifate discov-
ering what kinds of animals made the tracks. The children could also
determine who they could make a drawing of their tracks in winter. After

reading the poem, "A Story in the Snow” to the'philﬂren they should illus-

trate their tracks.

.A Story in the Snow

This morning, as I walked to school
Across the fluffy snow,

I came upon a bunny's tracks -~-—
A jumping, zigzag row.

He must have hurried very fast,
For here and there I saw. -

Along his jerky, winding trail
The print of Rover's paw!

I set my lunch pail on the snow

' And stood there very still, :

For only Rover's clumsy tracks , ~
Led down the little hill.

Then suddenly I thought I heaxrd
A rustling sound close by;
And there within a grassy clump
Shone Bunny's twinkling eye!
o Pearl Riggs Crouch
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YOU READ THESE ANIMAL TRACKS?

1. deer - .- - 4. snake
2. cow _ | 5. étasshopper
3. . kear : _ 6. dll.(:k

OUR TRACKS IN THE SNOW!

72

75




- - - Goinyg BRarefoot by Aileen Fishe~ shouldibe read to the childéren

during the winter qnit to encourage the children to think about how
one can identify animals and people by their bare foot patferns on
the ground and ip the snow. The book shouid help the»chiidren identify
the tracks on the "Animal Tracks"” bulletin boafd. The inside cowver

of the book contains bare foot prints of various animals.

- = = The photographs of the book, When Winte:r Comes by Phillipvrpx are
of the quality that the children can practically fead the hbok'by them-
selves. His emphasis 15 that if an animal caa §et enoughk to eat and

- find a dry spot in'which to bed down, his chances of coming'thfouéh the
winter-ara goéd. The bock should be used before the children take “
thgir_winter walk tc stimulate the children's thinking about what an animal
uses and.ﬁhere they'might find animal homes. The book.woulﬁlaiso be -
hisalpful in identifying_thé>tracks 9n the "Animal Traéks“ builetiﬁ bo#rd

as it contains several photographs of animal tracks in wianter.

- = = Finger prihts. hahd_printé. and foot prints can be thoﬁght of asg’
clues to idéntificgtion- With a stamp pad, th2 children can make a class
file of prints to illustrate that even. people make tracks. Comparison

should be made.betﬁeen human';racks.and similar animal tracks.

- - = Show the effect ¢f low temperéture on a coldnﬁloodeé animai.. The
following materials will be nécesséry; wiéeqmouthéd jér with 1id to fiﬁ.
'buckét or dishpan,.crushed'ice; several small cold-blooded ahimalé (frog,
toad, grasghopper. small shake). Have the childien gtu&y the7§ctioﬁs of H'
the Animals before they a:e put in' the jar. Note their rqtevof move;‘
ment Qnd_aleﬁtness. Then punch holes in thé lid‘éf'the jar. éiaée'one

T
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animal in the jar and put the 1id on the jar. Place the jar inside .
the bucket. Gradualiy adad ice so that the temperature of. the oufer '
container is slewly reduced. Observe the behavior of the animal #s
the tomperature drops. Without taking the animal out, toﬁch its skin.
See if the animal tries to hop away. Take the 5ar out of the pan and
place it on the floor. Observe the-animal as the temperature

increases. Try to touch it.

- - - List the changes seen from fall to winter on the chalkboard.

The children should then attempt to find pictures or draw their own

picturas which show a specific chanye. A bulletin board should then
be developed with the pictures and the children's statemnents abouvt the

changes.

- - - Find pictures of mén working at wvarious tasks ichat relate to all
seasons, magazine piqtures or pictﬁtes from the Peabody Langhaqe Kits
work well. Give each table of children a number of pictureé from which
to select picturés that.show wiﬁter work. The pictures from.each table
should be placed on_fhe-chalkbbard or bullétin board with a‘statqment
such as.“Our'Table.séys Theée PictuiesLShow Work Our Fathers Do in
Winter." The children should_have time to examine® the pictures chosep_‘
by each groﬁp. Discussion shéuld center on'hdw the children knew what

pictureé_to choose.

= - - Look at pictures of scenés‘of winter as a basis of discussion of

the activities, the weather, and the clothing of winter. Lgok for pic-
tures of winter scenes in magazines. Make pictures of winter scenes

using chalk or cut or torn paper.
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- = = Count ¢the number of children who wore mittens, gloves, or boots

to scheosl and discuss why they wore nittens, etc.

- = = Count the number of freezing weather, snowy weather, or cold

weather days on a weather calendar.

- - — Take a néighboihood walk. Have each child carry a paper bag
w;th his‘name or: it. Allow the children to collect specimens of the
things observed on the walk. It would be extremely valuable if the
teacher carried a éolaroid or other small camsrﬁ on the walk to docu-
ment obhservations made by the'children. The items collected should be
the tafgrenceé for & discussion of ﬁhe activities of people =n2d other
1iying things‘in the neighborhcod in winter. ©During the winter wglk,_
the s@nséfof touch shoul§ be emphasized -- "How does winter feel?"™
Questions tco e#b:ore oﬁ the walk:

How do animals protect themselves from the cold?

Do antmalé stay inside‘in the.winter?

How do animais find food when nothing is growing?

What does “hibernate" mean? . | |

How do people help take care of animals in wiw’.er?

- = = Return to tha children £hei£ drawings of the kinds of‘clbthing
thev wore in quﬁmer and in the fall. Have the children make Qrawings'
of the kinds of cicthing they wear in the winter which they didn't wear
- in the summer or in the fall and have the children determine why their’
clothiﬂg changes. Ksep each child's éictures for the "My Clothing

and the Seasons” booklets.
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- - — Bring te class a newspaper which contains several advlftisements for
clothes and recreational ecquipment. Discuss what the advertisements tell
us about the season. One such advertisement should be clipped and put on
each seasonal chert so that it can be used as documentatien at the end of
the year that: not only do seasons change, buf that the needs and wants

of beoplenchanqe through the vear.

~.= =~ Snow is Falling (551.5 BRA) by Franklyn M. Branley shouid be used to

help the children unaeretand what makeseSnowflékes, how thewy aie fermed,
what snowflakes look like, and the advantages and disadva ges of snow.
After 1"ead:i.ng the book, the two experiments Dr. Branley suggeets should
be dona by the class. The first experiment involves looking at snowflakes
under_magnifying glasses to determine that all snowflakez are different.
The othefAexperimen; invelves proving that it is warmer under a cover of
snow than on tep of snow.' Two thermometefs should be placed Sy the chilada-
ren, one buried under snow and the othe; hung from a tree branch. The -
_thermameterseshoule be ‘left for en hour. The temperatures should then

be compared and a generalization made about the usefulness of a cerr of

Bnow. !

= = = The winter unit.must end with a student developed chart which sum;
marizes the things the children have learned and the activities done durzng
the unit. These charts will be used during the spring unit as documenta-
tionfthaﬁ change occurs and that these changes affect their 1ives. - Any
holiday that eccursAduring-the Winter unit and'is celebrated in the class- -
room should be summarized on .the charts. All blrthdays celeb*ated during

'the winter season should als) be documented on the charts.
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REFERENCES: JOINT COUNTY INSTRUCTIONAL MATERIALS CENTER _

Bancroft, Henrietta. Animals in wWinter. (591 BAN)

Branley, M. Franklyn. Snow is Falling.(SSl.S BRA)

Buckley, Helen E. Josie and the Snow. (FIC)

Burton, Virginia. Katy and the Big Snow. (FIC)

Fisher, Aileen._ Going Barefoot. (811 FIS)

Fox, Charles Phillip. "When Wintex Comes. (591 FOX)

Groh, Lynn. 'New'Year!s Day. (394.26 GRO)

Keats, Ezra. The Snowy Day. (FIC)

Kessler, Ethel. -The bay Daddy Staved Home. (FIC)

Kumih,_Maxine. A Winter Friend. (FIC)

Lenski, Lois. I Like Winter. (FIC)

Lindgrén; Astric. Christmas in the Stable. (FIC)

Tresselt, Alvin.  White Snow, Bright Snow. (FIC) ,

Shortall, Leonard.; Country Snowplow. (FIC)

‘Films: Joint COﬁnty Ihstructional Materials Center

§25.5 CRI - Children in Winter
FIC Sﬁo - o Sncwy'Day

630.1 WIN : :1 Winter §n the Farm

FPilms: cdhsignmént,Fiims also AVailable from the Joint Coﬁnty

'Instrnctiqngl Materials Center.

Filmstrips: Mid-Prairie Elementary Library == Wellman.

18  Winter in Here ~  File B Drawer 6
10 - Weather = File B Drawer 6 .
7. The”Séaéohs' : o . File C Dréwer 4
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POETRY

Snowf lakes

I once thought that snowflakes were feathers
‘2And that they came falling down

When the Moon Lady feathered her chickens
And shock out her silver gown.

And then I began to look closer,
And now I know just what they are --
I caught one in my mitten,
- And there was a baby star.
- : ' ' Marchette Chute

On a Summer Day

Fence posts wear marshmellow hats
On a winter's day., -

Bushes in their nightgowns
Are kneeling down to pray,

'And trees spread out their snowy skirts
Before they dance away.
B - Dorothy Aldis

Snowstorm

The sky .
kept falling, falling
~in fluffy bits of white.

The sky :

kept spilling over

_ everywhere in sight.
I never knéw
it was so big,

it fell ull day and night.
_Aileen Flsher
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Snowman

My little snowman has a mouth

So he ieg always smiling south.

My little snowman has a nosge;

I couldn't seem to give him toes;

I couldn't seem to give him ears.

He shed a lot of frozen tears

Before I gave him any eyes -~

But chey are big ones for his size.
David Mala-3

Bed in Winter

At night I reach down with mj feet just to sea ~-
Then I curl up quickly instead

For every place, except right under me,
Is terrible cold in my bedl

Dorothy Aldis

O wind

O wind, why do you never rest,
‘Wandering, whistling to and fro,
‘Bringing rain out of the west,.
From the dim north bringing snow?
' Christina Rossetti

The Seasons

The leaves have lett without a warning
I noticed when I woke this morning.
The spring ‘arrived and then it went.

.. The . sunmer came and now its spent.

The leaves turned yellow, crimson, brown
And drifted, sifted slowly down.

_And now the trees look bare and thin
It’'s time for winter to begin :
And mike their branchee .thick with snow.
Because ‘that's how the seasonq gO. A ‘

. A Karla Kuskin
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A Story in the Snow

This morning as I walked to school
Across the fluffy snow,

I came upon a bunny's tracks --
A Jumping zigzag row.

He must have hurried very fast,
. For her and there I saw

Along his jerky winding trail
The print of Rover's paw!

I set my lunch pail on the snow
And stood there very still,

For only Rover's clumsy tracks
Led dcwn the little hill.

Then suddenly I thought I heard
' A rastling scund close by;
And there within a grassy clump
' Shone Bunny's twinkling eve.
Pearl Riggs Crouch

White Fields
I
'In the winter time we go
Welking in fields of snow;

Where there is_no grass at all;
-Where‘the top of every wall,

Every fence and every tree,
Is white as white can be.
IX

Pointing out the way we came,
Everyone on them the seme~——:_

- All across the fields there by
Pri“cs in silver filigree,

And our mothers always know, ‘
By . the footprints in the snow,_‘

Where it is thet children go.

James Stephens;
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Snowball Wind

The wind was throwing snowballs.

It plucked them from the trees

and tossed them all around the woods
'as boldly as you please.

-I ducked beneath the spruces

which didn't help a speck:

' the wind kept throwing snowballs

and threw one down my neck. '
Alleen Fisher

- Voice of the Sky

The sky was the oldest voice
that has ever been heard --
it sighs

it roars, -

it cries,

¥et never gpeaks a word.

Over the hill it comes._

through treetops autumn--thinned--—

-it sings,

it moans, .

it hums. .

Listen, the wind, the wind. .
. ' Aileen Fisher

~ Beneath the Snowy Trees

When boughs of spruces bend with snow
‘to way below their knees,

little caves and caverns show

beneath the snowy trees -

‘caves so secraet, caves so low,

I thirk it would be fun '

to .be a rabbit ‘who' could go

A'and look in every one. . - o

: o .. 'Aileen Fisher
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Stay—-at-Homes

‘Some birds leave

‘'when it‘s Autumn Eve

. and wind is like a comb --
‘raking the gold

the treetops hold —-

but some birds never roam.

In spite of the snow .

and stars that glow ‘

‘in winter's frosty dome,

they tuck their heads

in their feather beds

and make themselves at home.
. Aileen Fisher
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FINGETR PLAYS

Five Little Snowmen

There were five little snowmen happy and gay,
The First one said, "What a beautiful day."™

The Second one said, "We'll have no tears."

The Third one said, "We'll last for years."

The Fourth cne said, "What will happen in May?"
The Fifth one said, "Look we're melting away."

Here's a hill, (left arm makes sloping hill)

All covered with snow (fingers tap lightly down the hill)

We'll get on our sled (cross right hand under chin to rest on left shoul

And ZOOM . . . down we'll go (right hand, palm down, slides qulcklv down
sloping left arm)

We'll shout and laugh, but never stop

We'll climb again right to the top (right hand slides back up left arm

to shoulder)

To the hives for the winter, the bumblebees crawl (right hand fingers
, creep across lap and
: under left palm)
And into their hill" march the ants. one and all (same, hands reversed)
The brown caterpillars have hidden their heads (right fist closed).
The squirrels have gone to their holes in the trees {(hands together to.
form hole)
Each blrd's nest is empty, no birds do see (cup hands together)
The fairies have flown for the winter T know (flutter hands) -
There isn t a person who knows ‘'where 1hey go (flutter flngers)
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Our Snowman

Our snowman has a big, fat tummy (arms and hands out to form a cixcle)

And a head that's somewhat smaller (use hand to show size of head)

The black top hat we have him wear ( hands on head)

Makes him seem a little taller (hands and arms over head)

His carrot nocse and coal-black eves (finger to nose, then point to eyes)

Make lim jolly and quite sunny.

The buttons marching down his front (use finger and poke buttons down the
' . front) ,

And stony grin are quite funny (pull corners of mouth to make grin).

Bee Hive

Here is the bee hive (closed fist)
Where ave the bees?

Hidden away where nchody sees

Soon they come creeping

Out of their hive
One-two-three-four-five
Buzz-buzz-buzz (hand flying)

Then they all come back to their hive.

Five Little Birds

Five little birds without a home (raise five fingers)

Five little trees in a row (raise hands over head)

Come build your nest in our branches tall (cup hands for nest)
We'll rock them to and fro (rock nest)

Little Nose

Where did you cet that little red nose?  (Point to nose)
Jack Frost kissed it, I :suppose. (Nod Head)

He kissed it once; {Hold up one fiager)

He kissed it twice. (Hold up two fingers)

Poor little nose T

It's cold as ice. {Hug self and shiver)
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THE FAMILY
UNIT OBJECTIVES

To document that all people are members of a family.

To compare how families are different and how they are alike -
(some families there is only a mother or father, nct both.)

To‘identify the roles of each member of the family.

To iist how faﬁily members help each other, help others ana‘do
things together.~

To identify now the composition of a femily chanqes.

To document that homes may differ but that the activities of
the home are similar.

To.recognize that families are supported in different‘ways.

To illustrate.that‘all wants of every member of the famiiy can;
not be satisfied at. the same time if ﬁaterial resources arevlimited.

To identify that each member of the family has cnrtain rights

including the right to privacy at certain times.
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MOTIVATION TO FAMILY UNIT

Have the children make a drawing: "The People Who Live With
You." (By askiﬁg the children to draw the pedple who live wifh you,
provision is made for children who may 1iVe in a foster hcme or who
have several peéple_other_than their immediate family living with
them.) Iet ﬁhe children tell about their pictufes. After the children
have made their drawings, each shquld'decide upon a caption for their
pictures. Discuss the central members of a family. ‘Detérminé_what

we call a group of related people? (family).

Read My Famiiz by Schiéin or ihis Is My Family by Fehr to-deeéen
ﬁhe understgnding of family. Bring a family album to school.  Show |
'éictures of one immediate family first and then pictures of relatives
and clarify re1atiQnships.‘ (Grandmother - mother's mother, father's
mother, grandfather - mother's father, father's fatﬁer, aunt - ﬁptﬁér's
_sister, father's sister, uncle - mqthe;;s brother, father's bfother, etc.)

Read the book What's A Cousin by Helen D. Olds to illustrate other

members in a family, and also that families ektendvbeyond the people :

living.together.v
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ACTIVITIES - FAMILY UNIT

- - - Start a book entitled, My Family. The first picture drawn should
be of the child himself. The other pictures should be - My Mother
My Father, My Brothers, My Sisters, My Pets, My Home, My Other Family

(grandparents, aunts, uncles, cousins, etc.)

- = = A simple famlly tree should be developed to help the children
understand that each chlld has two sets of relatlves, and also that

their mother and father have had a mother and father, etc.

Grandmother Grandfather ' _ Grandmother GrandfatheE!
Jack _ Phyllis B!ll - Tom

Me Bc!b

- -~ = Have the chlldren brlng baby pictures of their father and mother
to 111ustrate that parents were. children once and that they were members
' of different famllles. Dlsplay these on the bulletin board entltled :
V"When My Father Was a thtle Boy and When My Mother Was a L1ttle G1r1 w

Read the books . When My Father Was a Little Boy and'when My.Mother was

a Little Girl.

- - ~ Have the children bring in thelr own. baby plctures and make a
'bulletln board dlsplay. Allow the chlldren time to 1dent1fy themselves
and a frlend from thelr baby plctures. The bul;etln board may be

entltled'?when We Were Babies."
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- = - Discusé the school family. Compare the school family with the

home family. Makeba chart entitled "Our Families."

OUR FAMILIES

Likenesses Differences

Home

School

The children should help develop this chart by making drawings
or cutting pictures from magazines to illustrate how school families

- and home families are alike and different.

- —’-_Look ggain at the pictures drawn by the children about people
who live with them. Select several of the childrens'.drawings that
show a contrast in_the size of families. Discuss.tﬁeée pictures in
terms of size of families. This is Linda's family.. There‘;re 7 iﬁ
Linda's famiiy. This is Billy's family. There are 2 in Billy's family.
A;rangé the.pictufes on the bulietiﬁ board and have the children determine
- how the size of the families differ.
In Jéan'# family there are 3 girls and no boys.
In ?om's-family there are 4 giris'and 3 boys.
In Mike's family theré'are 6 boys and 3 girls.
' Make a chart»entitled'"Families,“ ‘Al;pw_éhé ghild£en‘to'106k for
'picturés in'magazings to place on the‘chaft that 111ustratefeach‘sentence

developed.
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FAMILIES
Some families'are_large.
Sdme.familiesvare small.
Same families do not have children.

Some famiiies live with relatives, etc.

- - - Affer the children have discussed the probiem of "Why do I need
'a_fahily?" thé teacher should give each child old catalogues or
 ﬁagazines ffom ﬁhich the children are Ed cut out the things thét they
. féelitheir homes provide. The next step should be for the children
'tb‘distinguish between necessities and luxuries of the hame. The
éhildreﬁ shogid pléce their pictures on a largé chart provided by the
-£eacher. The children will be able to picture read eachlchart, identify
the itemé'on each and determine the items that belong. If a majority |
_6f children disagree as to the piacement of a pictu?e, reasgns fbr.
.their‘disagreement shou1d be voiced and.the picture can belXed out
| ofvthe‘charf. AsIthe:children‘;ummarize the'lessén, they should
determine the difference between and make é definition for the terms

necessities and luxuries.

—‘—:; The"tea¢her should illustrate in story form some examples of a
prqdﬁcer 6f gcodé and a producer of services to them. In conclusion,’
the children-shoﬁld sﬁggest a shori, simple sentence which best
describés a prodﬁcer éf goods .and a sentence describing a pxbducer of
services. Thrqugh'discussion, the children should draw a generali-
zation”abbut what a consumer and a éroducer is in relation to his

.immediate family. The children should then maké,pictures of specific
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goods and services and place them beside their family membef—drawings
to illustrate how'family members produce and use goods and services.

The pictures might be entitled -

Mother . Father Mother Father
Produces "~ Produces ) Consumes Consumes

- =« - Man's ééngrations and His Relationshiés (Theme 11 of ‘the Harper
Row3Pfimarj Social studies Discuséion Pictures) éhould be used to help
_the childréﬂ lock at and talk about generafions énd tﬁeir relationships.
This.thehe relateé very well to the emphasis in the family ﬁnit on
roles. Through thé teaéher's_Questioning.techniqpes as she'uses.thé'
pictures, the children should be hélpea'to see that within.families
various members piay different rolés and have varying reSpénsibilities
" and work. After the first fivé pictures of the theme have 5een

_ icientified and interpreted by the é.hildrezi, all of the relaLted pictures
in.thé themé'should be plaéed where all can see them in the classroom.
Tﬁe-chiidfen should attempt.to group the picturés: .those showing

a person féaching a child, thbse showihg a pérson_helping a child to

. understand rules of regulatipns,'aﬁd those showing older pebple
(gréhdparents) working with or helping children. It is impoftant

that the children be helped to gene;alize‘ggz'they think a épecific

photograph shows what they think it shows.
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- - - The Dependence and Interdependence of Man - Theme 4 of the
Harper Social Studies Discussion Pictures should be used'during the
family.unit as the motivation toward helping the children generalize
that small child#en mast rely on others to satisfy many cf their basic
needs. The children should have little difficﬁlty in stating the
géneralization and giving examplec from their own e#periences to
illustrate the genera;ization. While conéidering the pictures, the
children should_discuss the various.tcsks performed by fémily_mémbers
and cite an illustration of the divisioh of labor that takes place
' in a family. (For example: one member washes the clothes for the family;
one or two membcrs do the cooking; one or two members paint the house;

one or two members mow the lawn; etc.)

- - - Theme 8 — Man's Search for Security from the Harper RoW Social
Studies Discussion Pictures should be_used in correiation cith the‘
family unit. All five pictures should be presented initially and the -
childrén shculd.be asked to 1ook at each and to determine how the
Chlld or chlldren in each picture feel. Aé the children talk about
each picture, they should be stlmulated to relate emotions as=oc;ated
with the concept of security. The chlldren might also generalize

that secu;ity.is a feeling of peace, &ziét, and refuge and one feels

accepted, comfortable and safe.

— —'— Theme 14 - Man at Work to Meet His Needs from the Harper Row
Social Studies Discussion Pictures should be uszd during the family unit
when the'children are considering what people do to earn mcuey to

. support a family. Before using this theme'the‘feacher and children
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should have considered how parents andvpeople in their own community
earn a living. The‘children in interpreting and identifying the work
shown in each picture should attempt to state: What are the people
doing. in this pictufe? Has anyone ever seen anyone doing work like
this? Why does. the person do his work? Wherevdo you think this
picture was taken? - Could it have heen taken in.youi neighborhood?
Could it have been taken in your city? Could you tell whether the
picture was taken in a hot place or a.cold place° What do you think
it would be 1like to live in this place?' When was this picture taken°_
' In the fall? In the spring? 1In the winter? What things in the
picture help to tel1 where it was taken and when it was ‘taken?

From their discussion of the pictures, the children see that training
and skill are necessary for many jobs. As the teacher identifies the
parts of.the world”where the pictures were taken, thelareas should:be

located on the globe.

- — — ask the chiidren to draw,i"The Piace Where I live.ﬁ If few
homes or no homes :‘differ from the stereotype the teacher will need

to present pictures of -the wide range of homes throughout the world
and allow time for ‘the children to talk about the different kinds

of homes people live in. The characteristics of. each should be

v discussed noting the.differences and the similarities. Next, make

T a listgof the homes on chart paper andglet the children choose one

or two to illustrate. Label the drawings and use them for a bulletin

board display or a book.
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apartment ) gréss hut
housé mansion
duplex palace
hotel hogar
flat trailer

: teﬁt camper’
cabin houseboat

Tabulate the number of children who live in wood hcmes, brick
homes, trailers or apartments. Tabulate also how many of the cihildren

live in a city, a town, or. in the country. Place summary sentences

on the chart.

- = = Talk about the names of homes of animals. "Read the poemn,

"Animals" to initiate discussion about names of animal homes.

HOMES

- A dog lives in a kennel;

A pig lives in a pen;

A horse lives in a stable;
And a lion lives in a den.

A chicken lives inside a coop;
And a goldfish lives in a bowl;
and sheep are happy in a fold;
A mole lives inside a hole.

A turtle lives in his shell;
A thrush.lives in a nest;
-But living in a little house
Appeals to me the most.

Ilo Orleans
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Follow the reading of the poem by discﬁssing other animals and

names and descriptions of homes.

bee == hive horse == stable
spider -- web cow —- shed
bear -- cave ' ' rabbit -- hutch
squirrel -- nest bear =-- cave

- - - ask the.children how families get smaller? To stimulate the
children's thinking h;ve availablg several pictures which show how
families do get smaller, a brother goés away to the service, a brother
or sister gets married, a brother or siSter goes away and gets a job,

a family member dies. Discuss how these changes affect the family.

- - - Secure and mount pictures showing a mother with at least 2
children including a young baby. Have the children decide what has
happened ‘in this family and how the other child/children might feel.

about it.

The filmstrip, The New Baby (Jam Handy), can be used to illustrate
the preparations necessary for a new baby. Since the filmstrip has
no captions, the children can create their'own explanationsAof the'

frames from their own experiences.

Réad thé.béok, Laurie's New Broﬁher by Schlein, which illustrates
the prepafétions'for a new baby and the changes that occur in the
home as the result of & new baby céming. Discussion of the book éan,
center around: What happened when the,baby came homeé Why did
Laurie want the baby to go_away? How do‘you think Laurie's mother
felt Qhen Laurie crawled dn the floor? How did Laurievshow she was
_glad.Béby John was going to stay? Have-you eVer;félt the‘way Laurie‘

aid?
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- - - Return'to the pictures of each child's family drawn earlier

in the‘unit. Use various children's drawings to illuétrate the
_number of people in the family before a specific child was born, the
numbexr of the<chi1dren in theifamiiy presently and the yqﬁngest child

in the family.

- - - W:ite the following sentences on the chalkboard and on the paper

given the children and have the children illustrate the sentences.

. A new baby comes
home. He will need
" these things.

-=-- Discuséion of thq'illuStraiions should center‘around, "why do
babies need families?" Those who have babiés in their families should
tell what must be done.for them. Liét_the'suggestions on the board.
This must Bé dohé: | - |
Give baby a bath
Stop her/his crying
 Feed her/him

Tak.: her/him to the doctor, etc.

- = ='Big Sister and Little Sister by Charlotte Zolotow can be used ﬁi
the family unit to help the children realiZe”thaf.evenvlittle sisters

and .little brothers can help take care of bigger brothers and sisters.

1 |
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- =--Aa 1isting should be made of things a 5 or 6 year old can do
for a baby. A collectiorn of magazine pictures could also be sorted
by the children and captions written with the teacher's help

illustrating - "We Can Help."

- = = Time shouid be spent discussing who else besides babies may
comevto live Qith us and thereby make families bigger. From a collection
of pictures, ask the children to identify people who might make_e
family larger and‘to identify why they ﬁight eeme to live With'e specific

family. The books, A Baby For Betsy by Guy or The Chosen Baby by

Wasson can be used to illustrate how the composition of a family can

change with the adoption of a child.

- - The book, If It Weren't For You, by Charlotte Zolotow shculd be

used to seimulate the‘children'sithinking about what it would be 1ike
not to have brothers or sisters. The book begins with an older brother's
speculation on how- glorious it would be not to have to ghare everythlng
'and ends with the thought; “Qut it's also true, I'd have to be alone
with the grown;ups " After the book has been presented, time should

be allowed for the children to share the realistic advantages and
»uisadvantages of brothers and sisters. Help the children’to realize:
that nearly all of the children in the 0lassroom feel the same way

about their brothers and sisters at times.

- - - Display a picture of a child playing by himself. Ask what the
childfis‘dping to have fun by himself; Discussion should expand to
enccmpass suggestions of all the things the children can think of that

a child might do to have fun. by himeelf. H-ve the Children make
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illustrations of "Things I Can Do By Myself." Make a book or chart
of activities that can be done by one person and entitle them,

"By Myself I Can..."

= = - The film, Allen Is My Brother could be shown to illustraté how
brothers and_siéters cazn have fun t§gether even when one is younger.
The children should decide whether their brotheré and sisters ever
have the problems of the children in the f£ilm and if brothers and

sisters always are the right age to play with.

= - = Allow time for the children to role play various family members.
Have the audience (children) decide which family member they think

the child is portraying.

- - = The books, My Little Brother by H.R. Willtram, or Nobody Listens
To Andrew by Elizabeth Gulpoole, can be used to show how some children

feel that they are treated by other members of their family.

- - - Have the children make arawiﬁgs of a job they wcﬁld like to do
at home but aré selﬁom, if ever allowea, to do alone. When the
drawings are-finished, ﬁave tle children explain their drawings and
group similar drawings together. Allow thé children to speculate
about why ﬁhey aré not allowed to do tﬁe'job; Then show pictures -to
illusfrate a mother, father, grandpérent, older and younger'ghildren.
who mightkmake up a family. Have the children list the kinds of work
that the peoéle shown do. . At the end of the lessen, the children
willlﬁe_able to make two groupings of ﬁhe pictures; "Work Done At

Home" and “Work Done Away From Home."
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Using the above categories, the children shéuld then illustrate
or look for a picture which identifies the kind of work done awéy
from home by their parents. Each child should then place at least
one picture on the bulletin board (two, if both parents ﬁork)vand
the whole claéé'should tabulate the number of férmers, carpenters,
doctors, nuises, waitresses, etc. The bulletin board should be

entitled, "Our Families Work Away From Home." The book, Daddies:

What They Do all Day, by Puner may also be used. Time should -be
taken to determine how a family gets money and the number of péople

in each family who work to earn money.
‘List different types of jobs that need to be done around the
home and‘have the children determine the people Qho ds them. Pictures
ffom.magazines can‘be used to encourage the children's thinking about
the jobsbto be doné in fhe home.-AThis activity will illustrate thét

responsibilities for jobs may be:different in‘different homes and

families.

JOBS AT HOME

Shopping for groceries mother
: mother and daddy
grandmother, etc.

Caring for children baby sitter
' mother
grandmcther
children- in the famlly, etc.

Fixing things : father
' Uncle Bill
"grandfather, etc.

.Cleaning House mother
grandmother
children in the- family, etec.




— — - Have the children make drawings illustrating work_that children
can do to help their families. Label each picture and display the
pictures as a mural with the title, "We Help Our Families." Tim

might also be spent discussing "How We Help Our School Family."

- = =~ To summafize_the unit, the teacher should select'varipus pictures
from the‘Harper Row Social Studies Discussion Pictures and ask the
children to look at them and détermine what the picture tells ab§£t
families. In most classrooms the children will be able to wo#k in
4 Paifs with one picture. The final»a&ﬁivity]of the unit should'be
to p:esent,the piétures ahd-have the children grqup similar pictures
.together and.label each grouping. 2 final'summéry statement about

familes could then be made by the children.

100

103




REFERENCES: JOINT COUNTY INSTRUCTIONAL MATERIALS CENTER

Borack, Barbara. Grandpa. (FIC-URD)

Caudill, Rebecca. Happy Little Family. (F-CAU)

Duncan, Lois. Silly Mother. (FIC-E)

Fago, Vincent. What Is It? (FIC-FAG)

Flor., James. Grandpa's Farm. (FIC-FLO)

Green, Mary. Everybody Has a House. (F-GRE)

Hoban, Russell. The Sorely Trying Day. (F-HOB)

Krauss, Ruth. The Growing Story. (FIC-E)

Leaf, Munro. How to Behave and Why. (FIC-E)

LeSieg, Theo. Come Over to My House. (E-LES)

Lenski, lLois. Papa Small. (FIC-E)

Lenski, Lois. The Little Family. (FIC-E)

Marino, Dorothy. Where Are the Mothers? (FIC-E)

.Ness, Evaline. Exactly Alike. (FIC-E)

Odenwald, Robert. How God Made You. (612.60 ODE)

Olds, Helen. What's a Cousin? (E-OLDS)

Ozone, Imcy. All in One Day. (FIC-020)

Puner, Helen Walker. Daddies: What They Do All Day. (F-PUN)

Robinson, Helen. Fun Wherever We Are. (FIC-ROB)

Sacks, Marilyn. Amy and Laura. (FIC-SAC)

Skaar, Grace. The Little Red House. (E-FIC)

Udry, Janice. Next Door to Laura Linda. (FIC-UDR)

Udry, Janice. What Mary Jo Shared. (FIC-UDR)

Vrecken,fElizabeth. One Day When Everything Went Wrbng. (F-VRE)

Zolotow, Charlotte. Big Sister and Little Sister. (FIC-ZOL)
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FIIMS: JOINT COUNTY INSTRUCTIONAL MATERIALS CENTER

392 Pathers: What They Do

392 Mothers: What They Do

Fiims: Consignment films are also available from the

Joint County Instructional Materials Center.
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POETRY

LITTLE

I am the sister of him
And he is my brother.
He is too little for us
To talk to each other.

So every morning I show him
My doll and my books; _

But every morning he still is
Too little to look. ‘

UNCLE FRANK

It's queer about my Uncle Frank,

He sits and figures in a bank,

When he might keep a candy store -

A shining sign above the door.

Or he might keep a big toy shop

With things that fly and skip and hop -
With trailer trucks and things that crank,
Instead of working in a bank. '

Monica Shannon

INVADERS

There are lions in the bedroom
Napping on the bed.

Tigers in the kitchen

Nibbling at the bread.

A seal is in the bathtub
. And all the nicest chairs

Are filled to overflowing

With growly polar bears.

There's really no place safe to sit
And nothing safe to do

Since my funny little sister

Spent a Sunday at the zoo.

Marion Conger
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WORKERS

A grocer works in a grocery store,
A banker in a bank.

A miner's working in a mine.

Why don't signers work on signs.

A trucker drives a great big truck.
A fireman puts out fires.

A barber's in a barber shop.

Are teachers in a teaching shop°

Claryce Allen

DICK AND WILL

Our brother says that Will was born
The very day that Dickie came;

When one is four the other is,

And all their birthdays are ‘the same.

Their coats and waists are just allke,
They have their hats together, too.
They sleep together in one bed,

And Will can put on Dickie's shoe.

But they are not the same at all;
Two different boys they have to be,
For Dick can play in Mother's room
When Will is climbing in a tree.

Or maybe Will is on the porch

To cry because he stubbed his toe,
And Dick is laughing by the gate
And watching ants go in a row.

Elizabeth Madox Roberts
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KISSES

My Great-aunt Tibsy

I never, never niss:

she always, always gives me
a LOUD WET kiss.

But I've had kisses
wooshier than hers --
whiskery Uncle Chris's
are COCKLEBURS.
Aileen Fisher

TEETH

I hope I don't get
like Grandfather Grimm
and stop growing teeth
in my mouth like him.

He doesn't grow any
on both of his gums
but when I lose a tooth
a bigger one comes.
Aileen Fisher

MY BROTHER

My brother's worth about two cents,
As far as I can see.

I simply cannot understand.

Why they would want a "he".

He spends a gocd part of his day
Asleep inside his crib,

And when he eats, he has to wear
A stupid baby bib.

He cannot walk and cannot talk
And cannot throw a ball.

In fact, he can't do anything --
He's no fun at all.

It would have been more sensible,
As far as I can see,

Instead of getting one like him
To get one just like me. :
Marci Ridlon
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WHAT DO YOU THINK HIS DADDY DID?

Not in all of time, I think

Has there been such a do, such a do, do, do
As there was the day I spilled the ink,

The red ink, into my daddy's shoe.

The shoe was white, the ink was red.
But not as red as my daddy got

When he looked at me. And what he said
Was a little loud.and a little hot.

Ro, not as loud and not as hot

As a gun going off with a boom, boom, boom.
But all the same he said a lot

Before he sent me up to my room.

«+«.I am here in my room and I can't forget
what Daddy said. Not a word of it.
Fcrget? My goodness nof! Not yet.
So far I can't sitl
John Ciardi

Naming the Baby

Father said, "Call him Anthony";
But Uncle Jonathan said, "peter."
Mother thought "Oliver" was sweeter.
Sister liked "Stephen," and finally,

After we'd scoured a dozen books,
We compromised on "Richard James.,"
And now we call him by such names
As "Cookie," Sugarplum,"” and “Snooks!"
May Richstone

Our Baby

Our baby came home
with Daddy and Mother
And I came along
To be his brother,
And now
We are four
At the door
For each other.
Myra Cohn Livingston
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Uncles

Mark has an uncle
name of Michael -~
gives Mark rides
on a motorcycle.

Ann has an uncle
nzme of Andy --

has a good job

and brings her candy.

"I have an uncle .

name of Stephen ...
hasn't a job
or BICYCLE even!
Aileen Fisher

Nora

I was not sleeping when Brother said
"Good-bye!“ and laughed, and teased my head;

aAnd went like rockets, out of door,
As he has done most days before,

But it was fun to‘cﬁrl'between
The white warm sheets, and not be seen,

And stay, a minute more, alone,

Keeping myself for my very own.
Gwendolyn Brooks
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FINGERPLAYS

This is our Mother

(Point to the thumb)
This is our Father

(Point to the index finger)
This is cur brother tall

(Point to the middle finger)
This is our sister

(Point to the ring finger)
This is our baby

(Point to the little finger)
Oh, how we love them all.

(Cross your arms and hug yourself)

FPirst is the Father, who brings us our bread;
(touch each finger in turn beginning with the thumb)
Then comes the Mother, who puts us to bed;
Next is the brother, who plays with his ball;
And this is the sister, who cuddles her doll;
But this is the baby, the last of all.
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To
lies in
mother,

To

To

To
western

To
farmeré.

To
Japan.

To

FAMILIES IN JAPAN

UNIT OBJECTIVES

know that families in Japan have the same composition as fami-

the United States, 7.e. mother, father, brothers, sisters, grand-

and grandfather.

locate_Japan on a globe and a world map.

determine that Japan is composed of islands.

contrast the clothing styles of traditional Japanese dress with
clothing styles.

identify the importance of rice to Jzpanese families and Japanese
find goods in our school, homes, and communities that come from

identify the special features of Japanese homes, how the rooms

are utilized, and how they are built.

To

To

To

To

To

menmbers

To

States.

learn the customary ways of celebrating Japanese holidays;
make simple animals of folded paper.(origami).

learn how Japanese children write (simple calligraphy).

play traditional Japanese games.

learn the routines of the family and the roles various family
play.

compare family life in Japan with family life in the United
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MOTIVATION TO JAPANESE FAMILY UNIT

‘Before beginning the unit prepare a bulletin board entitled, "Who
uses these things?" On the bulletin board place items that are made in
Japan. Mbst of the items can be-bought very cheaply at a dime store:
for example, chopsticks, toys, glassware, shower thongs, straw hats,
rice, tea, artists' paint brushes, pearls, puppets, kites, and lacquer

ware.

Who Uses These Things?

v

Spend a part of a period looking at and discussing the items on the
bulletin board. 2allow the children to . identify the items and answer the
question on the bulletin board. When they have suggested that they or
their femilies use the items, state that people in another part of the
world also use these items. . Continue that while welmay use the items,
all of .he items on the bulletin board were actually made ih Japan.
Write the word, Japan, on the board. Locate the United States and Japan
on tﬁe globe. Imbed American and Japanese flags into clay bases on the
globe. .Show where Japan is in relation to the Unifed States. Discuss

the size of Japan. Show that it is a small country surrounded by water.
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Introduce the word island.

It is intended that in this unit the children raise their own gques-
tions about what they would like to know about Japan. These questions
should be uted to structure the unit. The teacher should select various
activities and materials to help the children answer their questions.
Since the children probably have had limited opportunitiesa for question-
raising, it is suggested that pictures 1, 3; 4, 5 and 6 of the Silver
Burdette, “Living in Japan" picﬁures and the picture, Theme 14, Picture A
fiom the Harper Row Social Studies pictures be used as motivation to
stimulate student queStinns. The children should attempt to identify the
objects and activities showr: in each picture. One or two gquestions about
each picture should be formulated relative to what iife is like in Japan.
For example, with Picture 1, the teacher should ask, "What all the people
in the picture are doing?" Ne*t ask the children to mark thcee thinés that
are different in thisrdinner scene from a &ihner seene of our families.
Such marks can be made using an overhead marking pen. After.looking at

-the picture it is probable that the children might ask gquestions such as

the fellowing:

wWhat are the Japanese eating with?
Why don't the Japanese use forks, knives and spoons?
Wwhy don't they sit on chairs?
What do the Japanese eat?
53 the children look at Picture 3, the teacher should ask guestions
of ¢the Lollowing type:
W2t can you mark that will show ue that it is raining?
What do the Japanese wear to protect them from the raiﬁ?

Why don't they wear raincoats?
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Who do you think the women in the picture are?

Circle something the mother wears to keep her feet dry.
How is it different from what the children are wearing?

Where do you think these mothers and children are going?

If these children are going to school, what might we want

to know about their schools?

Probable questiops from the children will be:
What is school like in Japan?
Do Japanese children go to kindergarten?
What will the mothers do while the children are at school?
As the children examine Picture 4, the teacher might ask:
What do you think the children are doing?
Who do you think the woman is?
wWhat do you'notice about the children's clothing?
Ma:k things in the picture that tell you what the weather is like.
Possible questions from the children might be:
What do the éhildren do at school?
Why do they all wear clothes that are alike?
In presenting Picture 5, staﬁe that thi; picﬁure shows children at
school. Aask the children what they thirk the boys and the girls are
doing. Ask the children to mark what séems unusual about the picture.

Probable questions from the children:

Why don't the children wear shoes in school?
What else do the children do besides learn to draw and read?
Present Picture 6 and state tha% this shows a farm house and farm
buildings in Japan. Ask the children to determine answers to the follow—

ing questions:
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What do you think the roofs of the buildings are made of?

what season of the yvear does the picture show? Mark something
that tells you.

Mark something in the picture a farmer is carrying without
using his hands. Why do you suppose he carries things this way?
Why is there so much water im the field? What do you think the
farmer is growing? Circle some plants that have already been
picked. Circle some plants that are stiil growing.

Possible questions from the children:

Why do they build their homes so ciose to the river?
Why do they grow brops so close to the river?
wWh={ nlants do they grow in Japan?
Present %the Theme 14 Picture A from the Harper Row Social Studies
. pictures and ask the childreﬁ: |
what do you think the farmer is doing?
why is the field flooded with water?

Is the farmer planting or harxrvesting the plants?

Probablza questions from the children:

what is the main crop of Japan?
what do the Japanese families eat?
What pets do *he chiidren havé?
Do the Japanesz iL.oise any animals?
The teacher must rsoard +he children's questions so that they can
be referred to as the childiren work th:ough the unit. As the children
find answers to their questions they should develop a group answer and

the teacher should reccrd& their answers in written form.
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ACTIVITXIES ~ JAPANESE FAMILY UNIT

The following activities and materials should be used to help

the children answer their questions.

- - - During the unit, the Silver Burdette Pictures should be used

again after the children have seen one of the films or after the teacher
has read them several books about Japan. The teacher, in presenting

the pictures, should stress the background informati-»n and picture

téxt sections of the manual to provide factual information for the

children.

= - - Bring in uncooked rice for the children to see and feel. Measgure
the volume of the uncooked rice. Cook the rice. Let the children see
how it changes in volume and textuxe. Provide several sets of chopsticks
and allow the children to try them. Compare using chopsticks to a baby
using silverware. Lead the children to generalize that many of the
things we do must be learned, and that with practice many things become

easier.

- = = Make a comparison between a Japanese farm and an Iowa farm to
help the children see that che Japanese farmer raises fice just as
Iowa farmers raise corn. Have the childfen find out if any of their
prarents raise rice on their farms. Write a letter to one of the
children's fathers who is a farmer asking him to explain in a return

letter why he does not grow rice.
— = = Discuss the conditions that most pPlants need in order to grow.

Stregs that rice must have large gquantities of water to grow (go through
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the rice cycle) while other plants, such as cactus, need very little
water. With the class, set up an experiment with three identical plants.
Plan to water one plant once a day, one plant three times a day, and
the other not at all. Carry on the experiment for two weeks or longer
if necessary. Encourage the children to speculate on the results.

Make a chart with the following headings:

What We Think Will Happen ' What Really Happened
Plant I
Plant II

Plant IIT

— — - Play the following game which Japanese children enjoy. The game
is playe§ with masks. One group can play while the other-group watches.
Each child cuts an oval paper shape big enough to cover his face.

He attaches it over his face with string. Then the leader says, "Paint
an eye, Pain£ a nose, etc." The children'use paint, chalk, or crayon

to draw features on the masks while wearing them with humorous results.

~ - - Show the children several examples of origami made by the teacher
or older children. Shew the children how to make a simple pig. Fold a
sqaare of paper on the dotted lines. Draw eyes and a nose. Hold the

pig as shown and move your hands. The pig's mouth will open and close.
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" Use colored paper six inches sqguare.

N,
N
(N

N

Fold the square like this.

Fold down. the top tips this way.

\\ -~

Fold the ccrnexrs tihis way.

Now your paper looks like this.

furn it over and make a cat's face on it.
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- = = Tell the children that in Japan, not only children, but entire
families go to see puppet shows. The pﬁppets act out serious stories
and the audierice may stamp, shout, laugh, and cry. Some playé in Japan
(Kabuki Plays) are like pﬁppet shows except that people act like string
puppets. Show the children how string puppets work and then aliow the
children to act out a play. Choose some simple story that the children

know for the story line.

- - — A comparison could be made between the Japanese flag and the United
States flag. After the chiildren have expressed the knowledge they havé
about the American-flag, the teacher should explain the background of
the Japanese flag and show.on a globe or map why Japan was called the
Land of the Rising Sun.

American Flag:

The details of the American flag were voted on by the
Continental Congress on June 14, 1777. It was agreed
that the flag should have thirteen stripes - one for
each state - alternately red and white. It was also
to have thirteen white stars - one for each state -

on a blue field. For a time a new stripe and star
were added whenever a new state joined the Union.

In 1818, the number of stripes was reduced to thirteen,
with a star being added for each new state.

Japanese Flag:

Europeans always thought of the Orient, and Japan in
particular, as that part of the world which receives

the rays of the sun first. Therefore, they called

Japar the East and their own section of the world as

the West. Japan likes to think of herself as the Land
of the Rising Sun. The Japanese once believed that their
Emperor was a direct descendant of the Sun Goddess

which is shown in the flag. Long ago the Japanese
Emperor, Kotoku, formally adopted the name of Nippon

for Japan, which means the source of the sun.




- - - Uéing paint brushes and témpera paint the children should attempt
to write as Japanese children write. Japanese writing is'éalled -
calligraphy and utilizes Chinese characters or idiographs. By the end
of the sixth grade, Japanese children are expected to know eight
hundred characters.

Show the children several examples of Japanese calligraphy and
then show them how to hold the brush and how to make the strokes.
Compare the procedure for writing Japanese style with the American
procedure of holding a pencil and writing. After the children héve
tried to make the numbers 6ne through four or the characters for
family, ask the children if it was easy or difficult. Help the
children to see that holding a pencil properly for American script
was difficult for many of them at first but that with practice it
became easier. The same is true of Japanese calligraphy - with pracfice
it becomes easier. The samples of Japanese calligraphy should be
large as the children will have difficulty making even large Japanese

characters.

’
I

The purpose of the activity is not for the children necessarily
to reach any stage of perfection at Japanese calligraphy, but rather
provide the children witﬁ the experience of Japanese calligraphy which
Japanese children learn. A valuable geheralization would be for the
children to state that what Japanese children learn is sometimes
difficult just as what they learn is sometimes difficult. The children
m#y not state the generalizations in those exact words but will be

able to make the generalizations.
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In Japanese the word for man is hito (hee-toe). It is written

-

like this:

This is a kind of picture wyiting. The Japanese borrowed it
from the Chinese. The Japanese also have twc alphabets of their own.
Japanese children learn tc write numbers in picture writing.

They learn to write like this.

= vy
one two three four
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Sit up straight to do Japanese calligraphy.
Keep your wrush arm about two inches up from
the desk.

Hold the brush straight. up, using your thumb

and first three fingers. Hold the paper with
your other hand. Bring the brush straight down
to make a stroke. Stop when the end ef the brush
touches the paper. Stop at the end of the strok@
and brlng the brush straight up.
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HOW TO HOLD CHOPSTICKS

1. Hold one chopstick between the base of your
thumb and your hand. Rest the end on the tips of
your last two fingers.

2. Hold the other chopstick hetween the tips of your
thumb and first two fingers.

3. To pick up something mowe the top chopstick
up and down.
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- - - Celebréte the Feast of the Dclls and the Boys Festival in

the classroom, Aallowing the children to bring in objects for display.
The Japanese love to have parties and celebrate festivals, therefore

a great many holidays are celebrated in Jezpan. Girls used to have a
special holiday on March 3rd called the Feast of the Dolls. Now the
holiday is celebrated on Children's Festiwval Day, the fifth of May.

On this day each girl displays her set of dolls which may includé dells
that are so exguisitely made and expensive that they "ave become
heirlooms and are handea down from generaticn to generation. (Tﬁe
first dolls of Japan were hot toys but were representations of gods

oxr human beings - the original dolls were to protect family members
against sickness, calamities, ox evil influences.) On the day of the
Feast ¢f the Dolls all of a girl's dolls are placed on a five tc seven
tiered shelf covered with bright red material. The dolls oflhighest'
hoﬁor or importance occupy the top shelf with the lesser dolls on the
lower shelf. Although the dolls are beautiful, they are meant to be
displayed and no% to Ee handled. After the festival display, which
oftean lasts a month, the dolls are tenderly wrapped znd put away for
another vear. During the month, girls visit each other's to admire

each other's dolls.

— — = The Boys Day Festival relates back to early farmers attempting
to frighten away insects by means of bright banners and grotesque
figures. Later the boys began to fly carp kites in memory of the story

of the carp.

Every boy is brought up on the story of the carp,
2 fish which swims against strong currents. Because
the carp is not a lazy fish lying around in comfortable
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and sunny pools but & real fighter as it swize

upstream to lay eggs, aevery Japanese boy hopes he

may grow up as strong and couragecus ag the carp.

And how proud the families are of the carp flying

from their roofs. There should be a carp for each

boy in the family. Tied to a bamboo pole above the

roof they proudly swim against the bresezs, their

sides swollen with the wind, looking wery fat and

merry.
- - ~ Digpliays of samuri, or warrior, clothing such as armor, helmets,
and leg guards are placed in the home. In modern homes theme articles
are supplemented by carefully conceived models of Japanese shops,
inns, boats, toys -~ small objects to be handled carefully and preserved
from cne vear o the next.

Both the Feast of the Dolls and the Boys' Festival are now

celebraie& by mozst Japanese to honor all children in one holiday on

the fifth of May.

- = = Turn a bag kite into a carp to celebrate Children's Festival Day.
Take a paper bag, odd shaped pieces torn from colored tissue or
construction paper, yavds of varn, pieces of cloth and bands of every
kind and turn it into a bag kite. Add yarn handle and 20" cloth tail.
Allow the children to go outdoors and feel the resistance ag the bag £ills

with air.

1 Vaughn, Josephine Budd. The Land and the Peocple of Japan. (Naw York:
J. B. Lipppincott & Company), 1952.
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- — — Read the book Eva Visits Noriko-San, by Anna Riwkin-Brick,

to the children as source material about Japanese homes and family
life. After'reading the book, have the children make comparisons

between Japanese and American homes and list the comparisons on a

chart.
How Japanese and Americanr Homes How Japanese and American Homes
Are Alike Are Different '
—

- - = Make a display of items from the school and the children's homes
that were made in Japan. Motivate the children to be able to read,
"Made in Japaa" on the items. Include items in the display such

as cameras, tape recprders, toys, sandals, dishes, lacquered ware,

glassware, etc.
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127

430




TEACHER INFORMATION

I. Physicai Characteﬁistics of the Japanese | -
A. The Ainu were probably the original inhabitants of the islands,

but were pushed back by waves of Chinese, Korean, and Polynesian

immigrants. The majority of Ainu now live in Hokkaido while

others have been integrated into Japanese stock,_

1. The Japanese generally have yellowish ckin, dark eyes,
prominent cheekbones, and straight, black hair.

2. Their eyes seem slanted becéuse of epicanthic fold.

3. Their legs are short in proporticn to their body, but
this is rapidly changing. Postwar children are quite
long-legged.

4. They generally have short and stocky build. .Research
indicates, however, that siée and body proportions are

increasing due to dietary changes and a change in sitting
|

habits.

|
|
|
i

IX. Clothing of the Japanese
A. Today most Japanese wear a mixture of traditional and Western
style clothing. Western dress is generally seen on city streets,
but many wear traditional dress at home. It is not unusual
for parents to wear traditional dress and their children
Westerp style clothing.
-l Tradftional clothing iteiis inclkude the items listed below.

a. A komono...a long loose robe. Both men and women

wear komonos.




b. 2n obi...an elabdrate sash worn around the waist.

c. An haori...a short jacket worn over a koméno.

d. Tabi...mitten-like socks worn with geta.

e. Geta...elevated clmgé iemoved before entering homes
and schools.

f. 2ori...flat sandals worn inside the ﬁouse.

2. The majority of school children wear uniforms to school:

a. Girls wear dark pleated skirts, navy or white middies,
and.Wesﬁern shoes.

b. Boys wear dark shorts or pants, white shirts, sweaters

or black jackets, and Western shoes.

III. Housing of the Japanese

A.

japanese homes in the city are small and cloéely crowded

together. .SOme sections of the cities are ghettos or slums.

Congestion is caused by worker migration to the city andithe

industrial explosion.

1. Most homes have a wall or fence surrounding them, shielding
them from neighbors and passers-by. Their openings onto
the street from the garden.

2., Exteriors are made of natural materials: bamboo or rush.
No paint or wvarnish is used.

3. The exterior walls are often movable so that they'can be

opened during the summer. Large wooden shﬁtters can be
slid out of storage to cover entire wallspace covered
already by sliding paper doors adding extra warmth and

protection.
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Rooms in Japanese homes are measured by the numbexr of
thick straw (rush) mats. A 3' x 6' mat is considered
enough room for one man. City homes often have 4%' x 6'
mat rooms. Standard room sizés are:

a. 3 mat (6' x 9')
b. 4% mat (9' x 9'")
c. 6 mat (9' x 12")
d. 8 mat (12' x 12')

There are few fixed interior walls. Partitions are made
of rice paper and ﬁsed to divide rooms. They may be
remmoved completely or pucshed to one side to make larger or
smaller rooms. All roocms in Japanese homes. with the
exception of the kitchen, are multi-purpose. The same
rooms are used for eatiang, sleeping, and entertaining.

Japanese homes have little furniture.

Eecause ©of the threat of earthquakes and tremors, few multi-

level build.angs have been built. Few apartment buildings rise

more than four stories.

1.

Earthquake Precautions also affect single family dwellings.

a. There is a supporting column in the center of the home.

b. Wails are not used in building as all wood pieces are
fitted together.

C. Homes are built without basements. The floors are just
raised off the grdund.

d. Roofs are made of tile or thatchings.
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C. In Japanese homes all members of the family iuse the same
soaking water for their baths.
1. The Japanese soap, scrub and rinse themselves off before
they enter the tub.
2. The bath water is very hot and the Japanese spend

relatively long periods of time in the bath.

Iv. Family Life of the Japansse

A. The father is thc head of the house with specizl attention
given to the eldest boy.

B. The mother is in charge of household tasks and traditionally
did not reach full status until she became a mother-in-law.
Today, however, she attains full status when married.

l. Japanese women seldom accompany their husbands to
social events.
2. Women and old people generally assume the responsibility
for the farms.
3. Foods that are familiar to Americans and common to the
Japanese include sweet potatoes, fish, pickles, rice
and tea.
a. Foods that are also common to the Japanese inciude
bean curd, bamboo sprouts, kumguats (a small fruit
about the size of an olive), and logquats (fruit about

the size of a pear).
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OBJECTIVES - SEASON UNITS

To be able to name the four seasons.

To construct a chart or bulletin board for each season illustrating how
the change in seasons affects peoples lives: clothing, daily activities,
disposition, school l1life, food and phvsical health.

To identify how the change in seasons affects the foods we eat as well
as those available from the local comaunity.

To compare the amount of sunlight present in fall, winter, and spring
and to conclude that the amount of daylight decreases in the fall and increases
in spring.

To construct charts cr bulletin boards to illustrate how the change in the
seasons affects animals: the animals one sees; physical changes in the animals
such as size and animal families; the foods animals eat; changes in size.

To jidentify and document that change constantly takes place ir the worli

To illﬁstrate how the four seasons differ.

To identify the changes that characterize each season.

To illustrate how the change in seasons affects the life of the shildren -
clothing, daily activities, disposition, school life, foeds available, and
foods we eat.

To identify how the chang2 in seascns affects families - a family's work
and a family's fun.

To recognize that change is constant and to identify how people and animals
prepare for the change in seasons.

To document that days get shorter in fall and longer in snring.
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GENERAL REFERENCE BOOKS

SEASON UNITS

Abisch, Roy., Open Your Eves. (FIC)

Fisher, Ajileen., Going Barefoot. (FIC}

Fisher, Aileen., In the Woods, In the Meadow, In the Skv. (FIC)

Fisher, Aileen., I Like Weather. (FIC)

Fisher, Aileen., Like Nothing at All. (FIC)

Kuskin, Karlz., The Becr Who Saw the Spring. (FIC)

Mizumura, Kazue., I See the Winds. (FIC)

Sendak, Maurice., Chicken Soup With Rice. (FIC)

Shapp, Charles., Let's Find Cut What's Big & Small. (FIC)

Showers, Paul., Find Out by Touching. (FIC)

Showers, Paul., The Listening walk. (FIC)

Warburg, Sandol., Curl Up Small. (FIC)

Wright, Ethel., Saturday walk. (FIC)

Zion, Gene., All Falling Down. (FIC)

Zolotow, Charlotte., A Tiger Called Thomas. (FIC)
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MOTIVATION TO SPRING UNIT

Once again it is not intended that the spring unit follow immedi-
ately after the winter unit. It will be necessary to wait several
weeks before beginning the unit, until the children can easily identify

that the season is changing.

As motivation to the unit the teachers might begin by collecting
in a cardboard box samples of clothirg worn during the winter. She
could begin the lesson by stating that she has noticed something aiffer—
ent about them recently. The articles in the box could then be taken
out, one by one, and identified. As the children talk about the items,
it is important that they generalize that they are no longer wearing
most of the items. The teacher should then ask the children to explain
why they are no longer wearing the various clothing items. When the'
children have generalized that the season of the year is changing, the
children will be able to state an overall problem for the unit: "How
does spring differ from winter and f£all?" The children will then be
able to state in question form several aspects of theix environment

that they will need to explore if they are going to understand spring.

What kinds of work do éeople do in the spring?
what kinds of food do people eat in spring?
wWwhat animals and birds can belseen in spring?
Why does our clothing change in the spring?
How do we prepare for épring?

what kinds of games‘cén'We'play‘in the spring?
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ACTIVITIES -- SPRING UNIT

- — - Make life-size drawings of the children. Follow the procedure
that was used in the fall. when the drawings are finished, each child's
two drawings shou.d be placed up in the classroom. Use the drawings as
source material to document how the children have changed (physiéal fea-
tures, clothing, muscle dexterity). Discuss why the children have

clhinged and how these changes have affected them and their families.

~ = = Record the temperature using both indoor and outdoor thermometers
on the first day of schoul. Keep the temperature readings and place

them on the seasons charts as they are developed. ?he temperature should
be recorded on the same day every month (the day that school began) . This

day should be marked on the calendar at the beginning of each month.

~ - - The bulletin board, “Wwildlife Near Our School", should be developed
with the children's help after the neighborhood walk. The pictures and

captions designed by the children should be placed with the spring chart.

spring Wildlife
Near Our School

Insects Birds Animals

A chart or bulletin board can also be developed entitled, "Something
I Know About the Wildlife in the Community." This chart can be used as a

-summary of the things observed and learned about the season.
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- = - Bring to class a newspaper which contains several advertisements
for clothes and recreational equimnment. Discuss what the advertisements
tell us about the season. One advertisement should be clipped and put
on each seasonal chart so that they can be used as documentation at the
end of the year that not only do seasons change, but that the needs and

wants of people change through the vear.

- - - Charlotte Zolotow's book, The Storm Book, should be used in the

Spring Unit to help the children understand the progress of a thunder—
storm from the first faint rumbles of thunder to the last pitter-pats of
of the raindrops. Time should also be taken to hélp the children under-
stand ﬁheir fears about thunder and lightening and to understand what

thunder and lightening are.

~ = = During. the spring unit the book, A Tree is Nice, by Janice May Udry

should be read to the children. After discussing how nice a tree can be,
the children should be provided paper for illustrating why they feel a

tree is nice. The dArawings should be entitled "A Tree is Nice Because”.

‘A Tree is nice because
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was dark when the children got up and/ox Zark when the children ate sup-

rer. This will reinforce the concept that days get longer and shorter.

= = = Count the number of rainy days, snowy days, sunshiny and windy

days on the calendar. Determine the weather for the majority of days.

-~ - - Have the children draw pictures of the clothing they wear in
spring. After the children have made their drawings, give them back
their drawings of clothing from summer, fall, and winter. Have the
children compare their spring clothing and their summer clothing,.their“
fall clothing, and their winter clothing. Decide when their types of
clothing are similar and why. Put the drawings into booklet form en-

titled, "My C;othing ané the Seasons."

- - - Post magazine pictures showing rainy, snowy, and sunshiny scenes,
hot and cold weather scenes, windy and stiil scenes. Have the children
point to the pictures that are similar to today's weather and tell what

in each picture makes them think it shows warm, windy, or cold weather,

for example.

- - = By using oral descriptions of weather situations the children's
ideas about the effects of hot and cold can be extended. Place three
lafge drawings on the chalkboard or paper thermometers, one showing the
liquid high in the tube, the second with the liquid about halfway up in
the tube, and the third showing the liguid low in the tube. vThe numbers .
and scale may be omitted. The teacher should describe situations rele-

vant to each thermometer. Then if the teacher feels the children are
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interested and capable, the children should be allowed to describe situ-
ation invelving the weather elements of temperature.
Examples of situations are:

1. One day my mother looked at the thermometer. Then
she goﬁ our winter clothes. wWas the thermometer
reading high or low?

2. One night I looked at the thermometer. I decided
to let our dog sleep in the house and not make him
stay outside. What did the thermometer read?

3. One Saturday i looked at the thermometer and de-
cided to go swimming. Where was the thermometer
liquid?

.4. My father saw that the thermometer had changed.
Then he went to the basement and turned on the

furnace. Was the thermometer reading high or low? .

- = - Take a neighborhood walk. Have each child carry a papér bag with
his name on it. Allow the children to colléct specimens of the things
observed on the walk. It would be extremely valuable if the teacher |
carried a polaroid of other small camera and took photographs of the
various things the children observe. The items collected should be the
reference for a discussion of the activities of people and other living
things in the spring. The spring walk should center on sight and color.
On their return to the classroom, the children should be able to cate- .
gorize the items collected and observed according to colors;» The children

could develop charts of the things observed byYCOlors.- The book, .
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Open Your Eyes, by Roz Abisch should be read to the children before they

take the neighborhood walk.

Ouestions to explore on the walk:
How have things changed since our winter walk?
What items can be collected to show that spring has come?
What colors can we see?
What is happeniné to the trees, grass, and gardens?

What animals can we see?

=~ - - The charts from fall and winter should be placed in the room and
time should be spent comparing and contrasting the seasons. The children

Should be given paper and drawings made . . .

| I like because . I

- = - Time should be spent summarizing and generalizing what the children

have learned about the seasons during the year. Any and all ideas of the
children should be accepted by the teacher. The children should be pre;
sented with the statement, "People and animéls do not change during the

- year", and asked to show by a drawing how théy can prove or disprove the
statement. The importance of the activity is to help the childrén con-
cretely show that change is constant and a part of their life every dav.
After the drawings have been made and explaihed by the children, they
should be able to generalize that change is constant, that they have.
changed during the year, and that they have been affected by changes in

the seasons.
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References: Available Joint County Instructional Materials Center

Abisch, Roz. Open Your Eyes (FIC)

Branley, Franklyn M. Rzin and Hail. (551.5 BRA)

Earle, Olive L. Squirrels in the Garden. (599 EAR)

Eberle, Irmengarde. Bears Live Here. (599 EBE)

Froce, Charles. 3ear Cub. (599 FRO)

Humphreys, Dena. Animals Every Child Should Know. (599 HUM)

Kay, Helen. City Springtime. (FIC)

Krouss, Ruth. A Hole is to.Dig. (FIC)

Kuskin, Karla. James and the Rain. (FIC)

Lenski, Lois. Spring is Here. (FIC)

Mahnheim, Gene. Farm Animals. (636 MAN)

Mc Clung, Robert M. Stripe. - (599 MCC)

Milhaus, Katherine. The Egg Txee. (394.268 MIL)

Parrish, Jean. Forest Babies. (592 PAR)

~resmelt, Alvin. Hi, Mister Robin. (FIC)

Tresselt, Alvin. Rain Drop Splash. (FIC)

Tresselt, Alvin. Sun Up. (FIC)

vdry, Janice. A Tree is Nice. (FIC)

Zolotow, Charlotte. The Storm Book. (FIC. ZOL)

Films: Joint County Instructional Materials Center

591.5 ANI Animais in Spring
572.35 CHI . Children in Spring
525 SPR _ Spring Comes‘Aqain - The Story of Four Seasons
630.1 SPR " spring on the Farm
525;5 SEA o Seasoné.ofvthe Year
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Films: Consignment Films are also available from the Joint County

Instructional Materials Center

Filmstrips ~- Mid-Prairie Elementary Library -- Wellman

13 Spring is Here FPile B Drawexy 6

o, . | | S U
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POETRY

Galoshes

Susie's galoshes

Make splishes and sploshes
And slcoshes and sloshes,
As Susie steps slowly
Along in the slush.

They stamp and they tramp

On the ice and concrete,

They get stuck in the muck and the mud:
But Susie likes much best to hear

The slippery slush

As it slooshes and sloshes,

And splishes and sploshes,

All around her galoshes!'

Rhoda Baemeister

Mud

Mud is very nice to feel

All squishy squash between the toes
I'd rather wade in wiggly mud.

Than smell a yellow rose.

Nobody else but the rosebush knows

How nice mud feels
Between the toes.

Dorothy Aldis

My Nose

It doesn't breathe, it doesn't smell;
It doesn’t feel so very well.

I am discouraged with my nose;

The one thing it does is blows.

Dorothy Aldis

143

146



Time Now for Spring

Holes are in clouds
It's raining in town.
Umbrellas are up

And puddles are down.

Rubbers are walking.
Birds start to sing.
Flowers are popping.
It's time now for spring.

Marlene Glaus

The Seasons

Spring is showery, flowery, bowery.
Summer is hoppy., croppy, poppy.
Autumn is wheezy, sneezy, freezy.
Winter is slippy, drippy, and nippy.

Mother Goose

The ILittle Turtle

There was a little turtle.
He lived in a box.

‘"He swam in a puddle.

He climbed on the rocks.

He snapped at a mosguito.
He snapped at a flea.

He snapped at a minnow.
And he snapped at me.

He caught the mosquito.
He caught the Flea.

He caught the minnow.
But he didn't catch me.

Vachel Lindsay
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In the Treetops

Wind plays in the treetops,
wind sways in the treetoos,
wind stays in the treetops,
1 where it's green and high.

Wind springs through the treetops,
wind sings through the treetops,
wind swings through the treetops.
I wish that so cculd I.

Alileen Fisher

Wind is a Cat

Wind is a cat

That prowls at night,
Now ir: a valley

Now on ‘a height.

Pouncing on houses

Till folks in their beds
Draw all the covers

Over their heads.

It sings to the moon,
‘ It scratches at doors;
It lashes its tail
Around chimneys and roars.

It claws at the clouds

Till it fringes their silk,
It laps up the dawn

Like a saucer of milk;

The~, chasing the stars

To the tops of the firs,
Curls down for a nap

And purrs and purrs.

Ethel Romig PFuller
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Pussy Willows

Close your eyes

and do not peek

and I'll rub Spring
across your cheek --
smooth as satin,
soft and sleek --
clos~= your eyes

and do not peek.

2ileen Fisher

When Spring Appears

Meadowlarks

give lusty cheers
when spring appears,
when spring appears.

Buds and seeds

pick up their ears

and blades of grass
show ecager spears.

And only icicles
weep tears

when spring appears,
when spring appears.

Aileen Fisher

Rain
The rain is raining all around,
It falls on field and tree,
It rains on umbrellas here,
And on ships at sea.

Robert Louls Stevenson
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The Kite

What do you see where you ride, kite,
close to the roof of the sky,
higher than swallows glide, kite,
higher than robins fly?

What do you see?

How does it feel when you race, kite,
whisked by a current of air,
wind im your paper face, kite,
wind in your trading hair?
- How does it feel?

Can you see how the river swirls, kite,
glinting its way along, '
how the road through the hilis uncurls,
thin as a buckskin thong?
Take me along, along, kite,

take me along!

The Sun

Every day coming,
every day going,
bringing a goldness
out of the black,

Every :day climbing
over the heaveng,

‘sinking at sunset

.scon to be back,

Coming and going, -
going and coming,
leaving no footprint,
leaving no track.

Aileen Fisher

Holes of Green
Trees are full of holesle- .
between the leaves, 1 mean. .
But if you Stand_away-enoﬁgh'
the holes fill up with green.

Aileen»Fisher -
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On the Wing

When the birds fly south

over hill and vale,

when the birds fly "south

over sod and shale,

when the birds fly south

in a lively throng,

they take the last of summer along.

When the birds fly north

over town and plain, '

when the birds fly north

over wood and lane,

when the birds fly north

with a burst of song,

they bring the first of spring along.

Spring Rain

The storm came up so very quick
It couldn't have been quicker.
I should have brought my hat along,
I should have brought my slicker.

My hair is wet, my feet are wet,
I couldn't be much wetter.
I fell into a river once
But this is even better.

Marchette Chute

Early Spring

I've looked in all the places
Where flowers ought to grow.
I've pushed aside the branches
And searched around below
For crocuses or violets
Or else a buttercup, --
But not a one is showing
They ought to hurry up.

Marchette‘chute
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How do You Know It's Sworing?

How do you know it's Spring?

And how do you know it's Fall?
Suppose your eves were always shut
And vou couldn't see at all.

Could you smell and hear the Spring?
And could you feel the Fall?

Margaret Wise Brown

Raining Again

Raining again. And raining again.

Freckles of rain on the window pane.

It pricks intc puddles like millions of pins.
For a minute it stops --

And then it begins.

And John flats his nose on the
Window pane

Watching and watching and
Watching the rain.

John can't remember

He's ever been

Any place else but

Always In:

Dorothy Aldis

Clouds

Wonder where they come from?
Wonder where they go?
Wonder why they're sometimes high
and sometimes hanging low?
Wonder what they're made of,
and if they weigh a lot?
Wonder if the sky feels bare
up there
‘when clouds are not? .

Aileen Fisher
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Go Wind

Go wind, blow
Push wind, swoosh
Shake things
take things
make things

fly.

Ring things

swing things

fling things
high.

Go wind, blow

Push things —-- whee.
No, wind, no,.
Not me -~
not me.

Lillian Moore

Storm

In a storm

the wind talks

with its mouth open.

It yvells around corners

with its eyes shut.

It bumps into itself

and falls over a roof

and whispers
OH...OH...OH....

Adrien Stoutenburg

Letter to a Robin in March

Dear robin who has gone away
From snow and icy rain, , ,
We hope you'll soon be coming back
To visit us again. :
We've written to the flowers,
The peach tree,; and the plum, . .
To ask them back, and all of them
Said they'd be glad to come. .

Kathrvn beth
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Wind Song

When the wind blows
The quiet things speak.

Some whisper, some clang,

Some creak.

Grasses swish.
Treetops sigh.

Tlags slap

and snap at the sky.
Wires on poles
whistle and hum.
Ashcans roll.
Windows drum.’

When the wind goes --
suddenly '
then,

the guiet things

are guiet again.

Lillian
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FINGER PLAYS

"Cateroillar"

A fuzzy orange caterpillar
Climbed out upon a twig, '

And there it spun a grey cocoon:
It wasn't very big

It slept all winter long

Until one summer day

A lovely orange butterfliy

Came out and flew away.

(Left finger crawls out right finger and moves in circle to spin. Put
head on folded hands to sleep. Hook thumbs together and move hands
like butterfly wings.). -

"Homes"

Bere's a nest for Robin Redbreast (Cupped hands)

Here's a hive for Busy Bee (Clasped hands)

Here's a hold for Jack Rabbit (Form with hands)

And here is a house for me! (Hands over head form roof)
"The Turtle"

There was a little turtle who lived in a box,
He swam in the puddles, he climbed on the rocks,
He snapped at a mosquito, he snapped at a flea,
He snapped at a minnow, he snapped at Me!

He caught the mosquito, he caught the flea,

He caught the minnow, but he didn‘t catch Me!

(Make box with arms, thén make swimming motions; let finger of right hand
climb up left arm, thumb and fingers forming snapping mouth; clap once
for each caught, and shake head for didn't catch Me.)

"Two LittlekBlackbirdsﬁ-

Twotlittle bléckbitds sitting on a?hill,—

One named Jack, one named Jill.
Fly away, Jack; fly away, Jill.. . -
Come back, Jack: come back, Jill. . =

(Thumbs are "birds", which "fly" behind back and then return.)
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Houses

This is a nest for Mr. Bluebird, (cup both hands, palms up, little
fingers together)

This is the hive for Mr. Bee, (both fists together valm to palm)

This is a hole for bunny rabbit (fingers clasped together to make a hole)

And this is a house for me (fingertips together to make a peak)

Here is a bunny, with ears so funny -- (fingers form ears, hand forms head)
And here is a hole in the ground -- (hand on hip forms hole in ground)

When a slight noise he hears, he pricks up his ear

And jumps in the hole in the ground.
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MOTIVATION -- SUMMER UNIT

At the conclusion to the seasonal units the teacher should shift the
children's attention to the coming season, summer. At this point the
children should be able to make a chart predicting what they think will
happen during the summer season. The chart should illustrate summer ac-
tivities they will participate in, summer work they and their families
will do, summer’trips they will take, summer clothing, summer weather,
as well as summer holidays and birthdays. As the children finish .the
chart, they should be challenged to determine what they could do with
their chart so thaﬁ they will be able to look at it the following fall
to document its accuracy. (Hopefully some child will suggest that they
could looK at their chart in the fall.) At this point the teacher will
be able to motivate the children to the decision that they will take the
chart with them to first grade. An explanation of the chart should then
be written by the ﬁeécher and children to the first grade teachers. Since
the children will not necessarily remain in the same qroupihg in first
érade it is essential that the project beje#plaineé to the first grade
teachers and thatbthey agree that within the first week or fwo of school
they will spend time witﬁ the children who worked on each chért. It may
be necessary to pass each chart fo each fifét grade‘teacher in order that
each child see the chart he'wérked‘on.' The first grade teacheré should
discuss the chart with;each groué'and document the number df'éhildren who”

participated in each activity shown on the chart.
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ACTIVITIES: SUMMER

Use the book, A Hole to Dig, bv Ruth Krauss which defines everyday

things in life - for example "a hole is something to dig". As summer

approaches, sand piles and seashore shovels will have their time of vear.

After reading A Hole to Dig give each child a piece of paper with a
hole cut in it. Fave the children peer through the holes and decide what
kind of summer picture came through the hole. Then let them draw a vic-
ture. For example it might be a picture that puts a hole in a shée that
goes walking or a'porthole in an ocean liner. With summer trips and
travels, there may be holes in tires going pancake flat. The pictures
can be nade into a bulletin board display with the children's labels of

their pictures beside each picture.

Marlene Glaus, From Thoughts to Words, Champaign, Illinois: NCTE, 1965, p. 45

- - -Bring to class a newspaper which contains several advertisements for
clothes and recreational equipmenf. Discusé what the advertiéements_tell
us about the season. One advertisement should be clipped and pu£ on each
season&l chart éo that they can be used as documentation at thé end of the
year that not 6n1y do season chaﬁge, but also that the needs and wants of .

people change through the year.
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—~ — -Make a diorama of the four seasons to show the outstanding character-
istics of each season. Use tagboard or thin cardboard to cut two large
disks from the cardboard, one about an inch smaller in diameter than the
other. Fasten the two cardboard disks together, the.smaller one on top,
with the paper fastener. Dividé the top disks into four varts by standing
cardboard dividers on it. Each section may represent one of the four sea-
sons. Make a scene in each section that illustrates the most important

characteristics of each season.

- = =Collect pictures which the children may sort accofdinq to the following
categories:

Summer Clothing

Summer Activities
Summer Foods

Summer Fun

Sunmmer Work

Animals Se¢en in Summer
Summer Weather

- = -Before the summer neighborhood walk is taken, the bodk, 2ind Out By

Touching, by Paul Showers should be read to the children to motivate them
to feel the differences of objects observed and collected on their walk.

After the walk, make a listing of object: that‘feel differently.
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- — —The Summer Snowman by Gene Zion can be used to review the season of

winter and to illustrate how one could really have a Summer Snowman. The
book is the story of two brothers who build a snowman near the end of
winter. One of the boys places the snowman in his family's deep-freeze

and, therefore, really does have a Summer Snowman on the Fourth of July.

- = —Summer Story by Maxine Kwnin can be used with the children as the

motivation for a group story about "What We Can Do In Surmer, If We Try!
In the book the children attempt a zoo in a boat only to £ind that all the
animals escape. "The children's story can then be a continuation itressing

what they can do in summer when school is out.
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References: Available Joint County Instructional Materials Center

Fisher, Aileen. Going Barefoot. (811 rIS.)

Krauss, Ruth. A Hole is to Dig. {FIC)

Kumin, Maxine. Summer Story. (FIC)

Lenski, Lois. On a Summer Day. (FIC)

Low, Alice. Summer. (FIC)

Showers, Paul. Find Out By Touching.--(FIC)

Zion, Gene. Summer Snowman. (FIC)

Films: Joint County Instructional Materials Center

- 630.1 suMm Summef on the Farm

590 Animals in Summer

Films: Consignment Films are also available from the Joint County
Instructional Materials Center '

Filmstrips: Mid-Prairie Elementary Library - Wellman

19 Summér is Here File B Drawer 6
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POETRY

Song of Summer

Here comes a bunny
The firs® %o stray
Out of Apzil
And into May.

And here comes a robin
The first to fly

Out of June

And into July.

Here are the fireflies
Last to remember .
" The end of August
And first ot September.

And here comes a caterplllar
The last to creep

Out of summer

And into sleep.

Margaret Wise Brown

Bed in Summer

In winter I get up at night

_ And dress by vellow candle-light.
In summer, quite the other way,
I have to go to bed by day.:

I have to go to bed and see -

The birds still hopping on the tree,
Or hear the grown-up people s feet,
Stlll g01ng past me in the. street.

And does 1t not seem nard to you,
When all the sky is clear and blue,
And I should like so much to play,
To have to go to bed by day.: :

Unknown




Summer

When summer blues the skies

And thrushers sings for hours
And gold and orange butterflies
Float by like flying flowers ...
Although I squint my eyes

The way a thinker does,

Somehow, I just can't realize
That winter ever was.

Kaye Starbird
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